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District Mission Statement 

“We are committed to quality learning experiences in a caring environment which promote personal 
excellence, life-long learning and responsible citizenship”. 

District Goals 

Goal #1:  To improve student success in literacy 
Goal #2:  To improve student success in numeracy 
Goal #3:  To improve the culture and climate in each school 
Goal #4:  10’s to 2010 – Learning and Leading with Hope… Building Student Success 

 
Attachments 

District Literacy Plan 2008-09     Appendix A 
Aboriginal Enhancement Agreement Five Year Plan  Appendix B 
Read and Rec’ / Rhyme and Rec’ 2007 Report   Appendix C 
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District Context  
 

Introduction 

Improving student achievement is the highest priority for the Okanagan Similkameen School District and the 
Ministry of Education. 

The primary purpose of this document is to outline district priorities, goals, objectives and strategies that will 
provide quality learning experiences and improve individual student achievement in each of our schools. 

Charter for Trustees  

The Charter for Trustees of School District No. 53 (Okanagan Similkameen) clearly states the primary purposes 
of the Board of Trustees are direction, accountability and advocacy.  These are characterized as follows: 

�  Direction 

° Envisions the educational future of the district supported by a set of shared beliefs in a mission 
statement 

° Provides measurable priorities with high but achievable standards for students and employees 
through consultative and collaborative processes 

° Expects planning will be consistent with the priorities and will include the participation of 
stakeholder groups in the district 

° Appreciates the pivotal elements of teaching and learning occurring in classrooms 

° Recognizes the central influence of the home and community on a student’s educational progress 

° Formulates budgets and policies in support of the mission statement and priorities of the district 

° Nurtures a climate allowing schools to be responsive to a rapidly changing environment 

�  Accountability 

° Focuses primarily on student achievement in the intellectual domain, as well as social, human, and 
career development 

° Requires continuous assessment and evaluation as key components in the teaching and learning 
process 

° Recognizes it is accountable to the district stakeholder groups, as well as the people of British 
Columbia, for meeting the educational needs of students within a fiscally responsible framework 

° Provides equity of opportunity in all schools throughout the district 

�  Advocacy 

° Considers itself an advocate for all students, parents and schools in the district 

° Advances the mission statement and its priorities while dealing respectfully with students and 
employees 

° Supports quality education for all students 

 

Demographics 

The Okanagan Similkameen School District covers the Similkameen Valley and the Southern Okanagan Valley 
including the communities of Hedley, Keremeos, Cawston, Osoyoos, Oliver and Okanagan Falls. Within the 
district boundaries are three First Nations Bands: Osoyoos Indian Band and the Upper and Lower Similkameen 
Bands. The district faces the challenge of declining enrolment due largely to economic and demographic 
changes within the region.   
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In 2008/09, the District will be supporting 1359 FTE elementary students and 1069 FTE secondary students for 
a total of 2420 FTE students.  As a result of declining enrolment, the Board determined it would close Hedley 
Elementary School effective June 30, 2008.  The 12 students will be transferred to Cawston Primary School.  
Eight schools, ranging from 125 students to approximately 525 students, provide a full offering of academic and 
career preparation programs.   Our Outreach program supports home learning programs for approximately 
60FTE students from Kindergarten to Grade 12, while Okanagan Similkameen Learning Centre, with three 
locations, works with approximately 100 FTE students. Included in overall district numbers are 145 students 
identified as ESL, over 300 students of Aboriginal ancestry, and approximately 300 students in special 
education.  In 2006/07 86.3% of families spoke primarily English at home with Punjabi at 11.6% as the next 
most common language. 

The population of 22,290 residents in our six communities is made up of 6,980 families.  The average family 
income is $36,694 which is well below the Provincial average of $54,840.  The latest census data shows about 
29% of the population is age 65 and over compared to about 14% in the Province.  It is also important to note 
that only 7.2% of the population have university degrees compared with 17.6% for the province; 12.5% have 
less than a Grade 9 education compared with 6.6% for the province while 27.7% have Grade 9 to 13 without a 
certificate or diploma compared to 17.7% for the province.  15% of families with children under 6 are 
unemployed in the District compared with 9% for the province.  In addition our average housing costs have 
escalated over the past three years with two of our communities, Oliver and Osoyoos with average house prices 
at $340,000.  This has been affecting our younger families who leave our communities for work and housing in 
other jurisdictions. 

The 2007 Early Development Indicator shows that the district ranks as the 12th most vulnerable in the province. 

 

Unique Characteristics and District Strengths 

School District #53 has demonstrated a strong focus on student learning and support for our schools and staffs 
in implementing strategies for improvement.  Over the last three years our major initiatives have included: 

�  District Wide Assessment Plan; 

�  District Literacy and Numeracy Initiatives; 

�  Amalgamation and blending of student data - provincial, district, school and teacher ; 

�  Continued work on our Aboriginal Enhancement Agreement; 

�  Understanding the Early Years Project; 

�  Development of two Strong Starts and one Early Learning program with a second Early Learning 
Program to open at Cawston Primary September 2008; and 

�  Beginning to integrate the use of technology into the learning environment through a district wide 
Learning Technology Plan implemented Spring 2008. 

 

District and School Connections 

During May 2008, the Board and senior staff have met with each School Planning Council to:  

·  Review progress on school goals 
·  Support the School Plan 
·  Share best practice 
·  Discuss allocation of funds to meet goal requirements for the coming year 
·  Open dialogue and reflection upon teaching and learning situations which are researched based 

and are showing significant gains for student achievement 
·  Continue the discussion on cohort and individual student data collection processes 
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Ongoing process: 

·  Upon completion of the May 2008 review of school plans were approved by the Board at its 
June 18, 2008 meeting 

·  Each school has set aside School Plan days to review and discuss updates  

·  Continue to develop a common assessment database (Michaelangelo) to track cohorts and 
individual student achievement at all grade levels 

·  Review of the Aboriginal Enhancement Agreement has been completed the spring  

·  Individual meetings with each SPC will be scheduled for May 2009 to review the 2008/09 goal 
outcomes and discuss the 2009/10 school plans and updates.    

·  The district monitors and supports School Plans, District Literacy Plan and Aboriginal 
Enhancement Agreement throughout the school year. 

 

2006 District Review - Recommendations and Response 
 

1. Strengthen the partnership of parents by seeking two-way communication, and supporting the role of DPAC 
in the district planning process. 

Update:  Due to a number of circumstances, the DPAC for SD 53 dissolved in May 2007.  Parents 
indicated the diverse geographic nature of the district was a significant barrier preventing 
parents from meeting regularly. 

School PAC’s continue to play a strong role in each school and are a part of the SPC review 
process and planning for school goals. 

 

2. Work collectively toward developing school plans which focus on linking goals, rationale and evidence that 
more clearly reflect practice. 

Update:  Work on this recommendation was done throughout 2006/07.  Alignment of goals, rationale 
and evidence formed a part of ongoing meetings with administrators as well as was a key topic 
of discussion at each SPC review meeting in May of 2007. (See Addendum A for key questions 
asked.) There is a growing understanding in this area which will continue to be strengthened 
and built on in 2007/08 

 

3. Continue with plans to increase partner consultation in the development of the District Achievement 
Contract. 

Update:  With the change in legislation this past spring, the District has already changed the evaluation 
process for the district plan as well as the process for inclusion. 

 

4. Continue to support inter-school visits for the purpose of sharing school plans and best practices.  

Update:  This process is being reviewed again with discussions beginning on development of a similar 
but more inter-school linked process. 
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Review of the District Improvement Plan 
The Transitional District Improvement Plan submitted by the Board to the Ministry of Education in October 
2007, was extensively reviewed by all School Planning Councils, associated representatives, the Board and 
senior staff.  The 2008-09 plan is updated from this transitional plan to include new data and information.   

In addition, a recent review was done by the newly formed District Leadership Development program members.  
This group of 22 teachers, representative of all schools and programs in the district, spent part of an evening 
reading the Improvement Plan, Aboriginal Enhancement Agreement, School Plans and the District Literacy 
Plan to determine alignment and review progress of the district goals.  They had very thoughtful and considered 
discussions around many aspects of the Plan and consensus was that the alignment between schools and the 
District plan was very high and that the goal foci remain the same.  This group also reviewed the data used and 
concurred that the District continue to track students as outlined in this report.  The one area of discussion 
which arose was that of support to ‘gray’ area students.  This discussion will continue next year to determine if 
any changes need to be included in the plan to reflect these students’ needs. 

 

 

District Goals  
 

Goal #1:  To improve student success in literacy. 
Goal #2:  To improve student success in numeracy. 
Goal #3:  To Improve the culture and climate in each school. 
Goal #4:  10’s to 2010 – Learning and Leading with Hope… Building Student Success 

 
 
 
 
 
 

Rationale:   
 

The District moved to an ‘across the system’ process for review of literacy from K to 12 several years ago.  
With the new Board of Education mandate for literacy from the early year to adults, this revised goal widens the 
scope to encompass the work the Board is engaged in with the community in the area of early learning and 
adults especially as it relates to our District Literacy Plan.  Our work in the area of improving literacy for all 
students is an ongoing process.  This goal is divided into two objectives: reading and writing.  Each is then 
‘divided’ into sections which span the early years to adults. 
 
 

Objective #1: To increase the number of students who fully meet/exceed expectations in 
reading  

 

Performance Indicators/Evidence: 
 
Data in this section is generally categorized by Early Learning, K to 3, 4 to 7, Grade 8 and 9 and Grade 10 to 
12.  Please note that Early Learning data is still being determined as part of a Pre-Literacy project just being 
developed with StrongStart BC and Preschool Partners.  Adult data is also being developed as part of the 
District Literacy Plan which is addended.  Once we have all our 2007-08 data, it will be added to the plan. 
 
 
 

Goal #1:  To improve student success in literacy. 
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Grade 3 Reading Comprehension: BC Performance Standards 

 2003/04 *  2004/05 *  2005/06 **  2006/07 ** 

Exceeding 14.9 % 7.7 % 6.4 % 9.9 % 

Meeting 51.0 % 51.1 % 43.6 % 49.0 % 

Minimally Meeting 19.6 % 27.5 % 44.7 % 27.7 % 

Not Meeting 16.0 % 13.7 % 5.6 % 12.4 % 

Total Minimally Meeting,   
Meeting or Exceeding 

84.0 %* 86.3 %* 94.7 % 86.6 % 

Target  90 % 90 % 90 % 90 % 

*   SD 44 Whole Class Assessment Tool 
** Peters/Gardner Whole Class Assessment Tool 

 
 

Grade 3 PM Benchmarks - Reading 

 2003/04 2004/05 2005/06 2006/07 

Exceeding 17.6 % 21.7 % 53.5 % 32.2 % 

Meeting 50.3 % 44.6 % 22.7 % 34.2 % 

Minimally Meeting 19.1 % 21.2 % 12.4 % 15.4 % 

Not Meeting 13.1 % 12.5 % 11.4 % 11.4 % 

Total Minimally Meeting,   
Meeting or Exceeding 

86.9 % 87.5 % 88.6 % 81.8 % 

Target  90 % 90 % 90 % 90 % 

 
Our Grade 3 cohort group is showing fairly close alignment between the BC Performance Standards and the PM 
Benchmarks in reading.  We will continue to review the data and are currently beginning to review 
individualized student data to better understand student learning needs. 
 
 

British Columbia Foundation Skills Assessment - Reading 
Meeting or Exceeding 

 2002/03 2003/04 2004/05 2005/06 2006/07 2007/08 

Grade 4 66 % 77 % 76 % 82 % 64 % 73 % 

Target   80 % 80 % 85 % 85 % 

Grade 7 72 % 79 % 80 % 80 % 76 % 69 % 

Target    81 % 85 % 85 % 85 % 

 
 

We are pleased to see our 2007/08 Grade 4 results go up, however we will continue to work towards our 85% 
target.  The slight decline in Grade 7 results is of concern and has been reviewed with schools this spring.  We 
will continue with our target of 85%. 
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Reading Comprehension: BC Performance Standards 
Minimally Meeting, Meeting or Exceeding 

 * 2003/04 * 2004/05 ** 2005/06 2006/07 

Grade 4 92.9 % 91.0 % 92.3 % 89.5 % 

Grade 5 78.4 % 89.4 % 89.3 % 87.6 % 

Grade 6 92.6 % 80.5 % 90.2 % 84.6 % 

Grade 7 88.5 % 90.5 % 94.0 % 88.7 % 

All Intermediate 88.1 % 88.1 % 91.5 % 87.6 % 

Target 90 % 90 % 90 % 90 % 

*   SD 44 Whole Class Assessment Tool 
** Peters/Gardner Whole Class Assessment Tool 

Language Arts Final Letter Grades  
Students receiving C, C+, B, or A 

 2003/04 2004/05 2005/06 2006/07 

Grade 4 86.6 % 83.8 % 90.6 % 87.1 % 

Grade 5 78.9 % 85.0 % 87.6 % 87.6 % 

Grade 6 83.0 % 74.7 % 93.1 % 87.4 % 

Grade 7 80.5 % 86.9 % 81.7 % 87.6 % 

All Intermediate 82.3 % 82.9 % 88.2 % 87.4 % 

Target 82 % 85 % 85 % 90 % 
 

We are disappointed in our Reading results on the FSA for 2006/07. We do note though that our cohort groups 
are increasing their achievement at a very steady pace from Grade 4 to 7 and hope that this year’s results are an 
unusual anomaly.  Analysis of the Grade 4 Performance Standards and letter grades indicate these same 
students are doing quite well. 
 

Grade 8   District-Wide �  Reading * 

Grade 8 2004/05 2005/06 2006/07 2007/08 

Below  2.4 % 2.9 % 3.5 %  

Minimally Meeting 9.5 % 4.9 % 11.0 %  

Fully Meeting 77.7 % 72.2 % 76.5 %  

Exceeding 10.4 % 20.0 % 9.0 %  
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Fully Meeting and Exceeding 88.1 % 92.2 % 85.5 %  

Target 90 % 90 % 90 %  

 
 

 

Short term cohort tracking – Grade 8 to Grade 9 indicate students are continuing to do well on the District Wide 
Reading.  Again we would like to see a longer term level of consistency at the 90% level prior to establishing a 
new target. 
 

2004/2005 2005/2006 2006/2007  
English/L Arts 10 

All F M All F M All F M 
Provincial Participation 81 % 82 % 80 % 85 % 82 % 80 % 86 % 84 % 87 % 
District Participation 85 % 85 % 85 % 85 % 91 % 79 % 72 % 73 % 68 % 
District Pass Rate 93 % 93 % 92 % 94 % 95 % 93 % 91 % 96 % 86 % 
Target       95 % 95 % 95 % 
 

2004/2005 2005/2006 2006/2007  
Communications 12 

All F M All F M All F M 
Provincial Participation 13 % 9 % 16 % 12 % 9 % 15 % 11 % 8 % 14 % 
District Participation  10 % 5 % 18 % 8 % 6 % 18 % 10 % 6 % 14 % 

District Pass Rate 100 % 100 % 100 % 83 % 78 % 85 % 97 % 100 % 95 % 
Target       90 % 90 % 90 % 
 

2004/2005 2005/2006 2006/2007  
English/L Arts 12 

All F M All F M All F M 
Provincial Participation 67 % 71 % 62 % 65 % 69 % 61 % 71 % 74 % 65 % 
District Participation  48 % 51 % 45 % 53 % 50 % 56 % 54 % 58 % 50 % 

District Pass Rate 93 % 97 % 87 % 96 % 98 % 95 % 97 % 98 % 96 % 
Target       98 % 98 % 98 % 
 
How we are tracking at the secondary level in reading is still being examined and discussed although we are 
aware that we are close to, but not consistently at our target levels as set for 06/07.  Our pass rates for 

Grade 9  District-Wide �  Reading *  

Grade 9 2004/05 2005/06 2006/07 2007/08 

Below  3.2 % 0.0 % 2.4 %  

Minimally Meeting 4.1 % 12.2 % 6.7 %  

Fully Meeting 78.5 % 74.5 % 76.1 %  

Exceeding 14.2 % 13.3 % 14.8 %  

Fully Meeting and Exceeding 92.7 % 87.8 % 90.9 %  

Target 90.0 % 90 % 90 %  
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English/Language Arts 10, Communications and English 12 are all well into the 90% ranges.  We are at or close 
to our targets and will continue towards them over the next couple of years. 
 

Objective #2:  To increase the number of students who fully meet/exceed expectations in writing  
 

Performance Indicators/Evidence: 2007- 08 data is still being collected 
 

Writing: BC Performance Standards 
Minimally Meeting, Meeting or Exceeding 

 2005/06 2006/07 2007/08 2008/09 

Grade 1 95.8 % 91.8 %   

Grade 2 86.5 % 88.8 %   

Grade 3 84.6 % 85.6 %   

All Primary (Avg.) 89.0 % 88.7 %   

Target 90 % 90 %   
 

Although we are close to our target in the measure, we have not met nor sustained 90% level, therefore we will 
continue working on this. 
 

British Columbia Foundation Skills Assessment - Writing 
Meeting or Exceeding 

 2002/03 2003/04 2004/05 2005/06 2006/07 2007/08 

Grade 4 92 % 91 % 90 % 88 % 93 % 67 % 

Target   80 % 80 % 85 % 85 % 

Grade 7 78 % 84 % 90 % 85 % 81 % 72 % 

Target    81 % 85 % 85 % 85 % 
 

Our Grade 4 and 7 results dipped this year, this may be a one year anomaly so we will continue with our 85% 
target for 2008/09.  We are also tracking our cohort groups as well to better address student learning needs.  
*Note: Six point MOE rubric has been converted to four point scale. 
 

Writing: BC Performance Standards 
Minimally Meeting, Meeting or Exceeding 

  2005/06 2006/07 2007/08 2008/09 

Grade 4 92.38 % 92.7 %   

Grade 5 89.7 % 89.7 %   

Grade 6 91.1 % 87.6 %   

Grade 7 91.4 % 91.4 %   

All Intermediate 91.1 % 90.4 %   

Target 90 % 90 %   
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We have met our target in this measure for two years and will wait for one more year of data prior to moving 
our target upward.  
 

Grade 8   District-Wide Write * 

Grade 8 2005/06 2006/07 2007/08 2008/09 

Below  2.4 % 1.0 %   

Minimally Meeting 4.9 % 9.1 %   

Fully Meeting 74.8 % 74.9 %   

Exceeding 18.0 % 15.1 %   

Fully Meeting and Exceeding 92.8 % 90.0 %   

Target 90 % 90 % 95 %  

 

 
* We reviewed these measures and increased our target. 
 
Writing has been an essential component in having secondary teachers commit to the literacy priority and the 
concept that we are all teachers of literacy.  Hence, we are further ahead in writing than reading at this point in 
time.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Grade 9  District-Wide Write *  

Grade 9 2005/06 2006/07 2007/08 2008/09 

Below  2.6 % 1.4 %   

Minimally Meeting 3.1 % 9.1 %   

Fully Meeting 83.9 % 71.4 %   

Exceeding 10.4 % 18.1 %   

Fully Meeting and Exceeding 94.3 % 89.5 %   

Target 90 % 90 % 95 %  
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Actions/Implementation for Goal #1  Success Measures 

1. Implement an Early Learning centre at Cawston Primary 
School by September, 2008. 

Feedback indicates early learning support 
is needed in this community  

2. Review recent second evaluation of Okanagan Falls 
StrongStart BC Centre when available 

Satisfactory report from HELP BC 

3. Continue the early literacy in-service program for early 
childhood educators working in our StrongStart BC and Early 
Learning centres and preschool partnerships.  

Begin building a database to review 
tracking of students coming from our 
StrongStart and Early Learning centres to 
see longer term effect 

Increased child/parent participation at the 
centres 

4. Re-evaluation of Ready, Set, Learn programs to align with our 
StrongStart and Early Learning programs 

Programs will provide 3 to 4 
opportunities for parents to participate in 
a variety of early childhood educational 
topics.  Parent feedback will indicate 
level of success. 

5. Continue work with Provincial Early Learning Project 
(Kindergarten Portfolio Project).  Use to review the present 
district Kindergarten screening program. 

Kindergarten teachers are finding tools 
useful to assess student development. In 
2008-09 we will evaluate our 
Kindergarten assessment tools  

6. Maintenance of primary reading program assessment and 
school-based strategies through provision of literacy funds 

As per School Plan measures and District 
measures and targets 

7. Continue the summer Rec’ and Read and Rhyme and Rec’ 
Program in five communities for the summer of 2008 
supported by Ministry of Education literacy funding. 

Report for 2007 addended.  

8. Continue to Include First Nation band school teachers in in-
service, training and literacy meetings.   

Cohort evaluation of students entering 
our system (is there a meaningful 
difference in achievement?) 

9. Continue to send representatives to the Okanagan-Mainline 
Regional Early Literacy Group.  As well as send 
representatives to the newly formed Okanagan Mainline 
Regional Late Literacy Group. 

Teachers continue to report that they find 
the information valuable and utilize it in 
their classrooms 

10. Maintenance of intermediate literacy program assessment and 
school-based strategies through provision of literacy funds 

As per School Plan measures and District 
measures and targets 
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11. Elementary schools continue to develop strategies to improve 
writing 

As per School Plan measures and District 
measures and targets 

12. Hold regular meetings on literacy to discuss progress, share 
ideas and provide reflection on programs. 

Improvement is seen at school level in 
teacher pedagogical approaches and 
student performance in reading will 
improve 

13. Support the development of secondary school intervention 
strategies for reading and writing. 

Each secondary school has a support 
system in place and student performance 
in reading will improve 

14. Continue to develop the District-Wide Write process and 
assessment practices for secondary reading and writing 

Student performance in reading and 
writing will improve 

15. Ongoing refinement of a District Literacy Plan Plan is reviewed by June, 2008. 

 

 
 

Goal #2:  To Improve student success in numeracy. 

 
Rationale: 
 
A review of our evidence for all students at Grade 4 indicates that we have been getting a modest increase in 
results as of 2006.  It should also be mentioned that we would like to have assessments, other than FSA, that 
reflect the growth in student performance both for individuals and for groups.  Options are being reviewed to 
develop more balanced assessment practises in this area including using letter grades. As with the literacy goal, 
data in this section is generally categorized by K to 3, 4 to 7, Grade 8 and 9 and Grade 10.  With the changes to 
the Graduation Program Grade 12 math exams have become optional.  As a result, this section of data which we 
have historically included has been removed due to concerns regarding inconsistency in participation over time. 
 

Performance Indicators/Evidence: 
 

British Columbia Foundation Skills Assessment  - Numeracy 
Meeting or Exceeding 

 2002/03 2003/04 2004/05 2005/06 2006/07 2007/08  

Grade 4 79 % 90 % 93 % 93 % 94 % 72 % 

Target    maintain maintain 90 % 

Grade 7 83 % 82 % 82 % 86 % 86 % 72 % 

Target     85 % 88 % 88 % 

 
Both our Grade 4 and 7 results have slipped this year, we believe this is an anomaly year and will therefore 
maintain our previous targets of 90 and 88% respectively.   
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Grade 8 and 9 District Exams – data is not available as yet. 

 

 

2004/2005 2005/2006 2006/2007  
App of Math 10 

All F M All F M All F M 
Provincial Participation 6 % 5 % 7 % 7 % 7 % 8 %    
District Participation 10 % 10 % 10 % 9 % 11 % 10 %    
Pass Rate 74 % 62 % 86 % 84 % 100 % 71 % 95 % 100 % 92 % 

Target       86 %   
 
 

2004/2005 2005/2006 2006/2007  
Essentials of Math 10 

All F Male All F M All F M 
Provincial Participation 13 % 12 % 14 % 16 % 15 % 18 %    
District Participation 15 % 11 % 18 % 17 % 16 % 19 %    
Pass Rate 83 % 80 % 84 % 88 % 98 % 80 % 85 % 94 % 76 % 

Target       90 %   
 
 

2004/2005 2005/2006 2006/2007  
Principles of Math 10 

All F M All F M All F M 

Provincial Participation 64 % 67 % 62 % 64 % 66 % 62 %    
District Participation 58 % 62 % 54 % 64 % 70 % 59 %    
Pass Rate 94 % 90 % 97 % 87 % 83 % 92 % 93 % 94 % 93 % 

Target       90 %   
 
Our Applications of Math 10 students have steadily increased their percentage pass rate over the past three 
years.  Both the Essentials of Math 10 and Principles of Math 10 seem stabilized so we will continue to work on 
meeting our targets in this area. 
 

1. Continue work of the District Numeracy/Math 
Committee to guide work to improve 
Numeracy/Math results 

Teachers feel listened to and supported in undertaking 
this goal 

2. Continue to develop teachers’ use of the on-line 
(Testonline.ca) assessment tool for numeracy  

Teachers will be comfortable using the tool for 
evaluation of student needs and for planning 
instruction, and for planning inservice 

3. Investigate the use of the Test-on-line tool for 
grades 8 and 9 

Grade 8 and 9 teachers are using the tool for 
evaluation of student needs and for planning 
instruction, and for planning inservice 

4. Implementation of the Trevor Calkins’ Power of 
Tens workshop series in August 2007 (to run 

K to 8 teachers are finding the ideas useful and are 
implementing and practicing them in the classroom.  

Actions/Implementations for Goal #2 Success Measures 
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through the 2009/2010 school year) Student numeracy results will improve 

 
 
 
 

Goal 3:  To improve the culture and climate in each school.  
 

 
Rationale: 
 
This is an ‘encompassing’ goal for the district.  Each school reviews their school-based evidence and then 
identifies a specific and relevant goal in this area to meet the needs of their students and school community.   As 
the data and progress are unique to each school links to the school plans are provided here to facilitate review of 
this goal as it relates to each school.  Schools and the Board are proud of the work being done in this area as it 
reflects the true connection and relationship between Board directions and school needs. 
 
Cawston Primary School    http://www.cps.sd53.bc.ca/School%20Plan/School%20Plan%2007%2008.pdf   
 To develop our students’ sense of healthy self 
 
Oliver Elementary School http://www.sd53.bc.ca/oes/schoolplan.pdf  

To promote the concept of respect for self, others and our environment, with a focus on positive, 
respectful relationships as a basis for decision we make 
 

Okanagan Falls Elementary School http://www.sd53.bc.ca/OkanaganFallsElem/SchoolPlan.pdf  
To foster respect as well as personal and social responsibility for our students, school and community 

 
Osoyoos Elementary School http://www.sd53.bc.ca/OSE/School%20and%20District%20Plans/   
 To continue to provide a respectful, caring and safe environment  
 
Tuc-El-Nuit Elementary School http://www.ten.sd53.bc.ca/PDFDocuments/SchoolPlan.pdf  
 To develop a socially responsible school community  
 
Learning Centres http://www.youlearn.ca/site2006/pdfs/School%20Plan%202007-2008.pdf   

 To promote personal and social responsibility among students in a safe school community 
 
Outreach School http://www.sd53.bc.ca/outreach/School%20Plan%202007-08.doc.pdf   

To enhance communication practices and processes with students, families, district and the community. 
 
Osoyoos Secondary School  http://www.oss.sd53.bc.ca/Admin/OSS-SchoolPlan0708.pdf  
 To increase involvement by OSS students in the school community 
 
Similkameen Elementary/Secondary School http://www.ttpsoftware.com/sess/elemplan0607.pdf  

To implement the Social Responsibility Performance Standards into the fabric of our elementary school 
To improve the percentage of students demonstrating social awareness and responsibility through 
participation and leadership 
 

Southern Okanagan Secondary School http://www.sd53.bc.ca/soss/School%20Plan/SOSS07%3A08Plan.doc?FCItemID=S0032156C

  
To support he District’s goal ‘10’s to 2010’ – Leading and Learning with Hope – Building student 
success 
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1.   Continue to provide services with outside agencies 
such as counselling, family support and drug and 
alcohol. 

Reviewed annually with referral data and feedback 
from schools on student success upon completion 
(or continuation if needed). 

2.   To maintain a 1.0 elementary district counsellor for 
behaviour support and other counselling needs.   

Review student needs data May 2009.   

3.   To provide ongoing training for EA’s once a year 
in August 

Feedback from EA’s and schools to determine 
topics to be covered. 

4.   Reorganize Aboriginal support to provide more 
cultural awareness and positive role modelling for 
older male students. 

Completed, September 2007.  Follow-up to 
reviewed in 2008-09 

5.   Providing ongoing guidance and support for 
refinement of school level Codes of Conduct. 

Reviewed with Admin and SPC during the year. 

6.   Continue Roots of Empathy Program at every 
elementary school at K/1 levels and add two grade 
6 classes.   

Results for 2007-08 show response is very positive.  
Discussions at SPC visits indicate the program is 
having a positive affect on student behaviour. 

7.   Friends program at elementary schools. Pre/post measure for students involved. 

8.   Sponsor OM Region Aboriginal Youth Leadership 
Conference in October 2007. 

Program was a success -10 students attend and 
found the experience to be useful. 

9.   Improving Student Outcomes Action Team 
reviewed best practice for student learning 

Data was collated from each school and information 
shared in 2007-08 

10. District Leadership Program implemented in 
September 2007 to provided expanded leadership 
capacity throughout the schools 

Teacher feedback indicates the first year has been a 
great success - they are looking forward to the 
second year sessions. 

 
 
 

Goal 4:  10’s to 2010 Leading and Learning with Hope…Building Student Success  

 

 
Overall District Target: 
Every student in the 2007/08 Grade 10 cohort will graduate or receive a School Leaving Certificate in 
June 2010. 
 
Rationale: 
 

Examination of district and school level data indicates that students are not transitioning well from Grade 10 to 
11 and then to Grade 12.  Almost 1 in 3 students do not make it to Grade 12 and once there, only two thirds of 
this group graduates the first time they are in Grade 12.  This is very worrisome.  This goal is specifically set to 
track and target our work in improving the life outcomes for our students through increasing our Transitions 
from Grade 10 to 12, First Time Grade 12 and Six Year Dogwood rates especially for our 2007-08 cohort Grade 
10 students. 

Actions/Implementations for Goal #3 Success Measures 
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This process involves collection and collation of individualized student data with ongoing review (in 2007-08 
five meetings with principals of the secondary schools to review and update data) to see every one of these 
students complete Grade 12 by 2010 with either  
 
The 10’s to 2010 project has been implemented to track every 2007-08 Grade 10 student.  We would like every 
one of these students to complete school by June 2010 with either a Dogwood or School Leaving Certificate.  A 
comprehensive data base has been developed which includes: 

·  educational background 
o Grade 4 and 7 FSA Reading and Numeracy levels 
o Letter Grades for English, Math, Science and Social Studies by reporting periods for: 

�  Grade 8 
�  Grade 9 
�  Grade 10 

·  special needs 
·  current interventions and effectiveness 

Students included in these numbers, who are identified as special need’,s will also be tracked to ensure each 
student meets their identified IEP goals and therefore be eligible for a School Leaving Certificate. 
 
Five updates and reviews have been completed this year on this cohort group of 235 students.  Of this group, 41 
students have now left the school/district.  25 of the students have moved out of the district/province/country 
while 16 students made the decision with their parent/guardian to leave school at this time.  This is an actual 
student loss of 6.8% and will more accurately reflect our student transition numbers.  
 
Individually reviewing the 16 students, we found no student had left the school without numerous interventions, 
supports and discussions with parents/guardians taking place. Key points we discovered were:  

·  multiple interventions were provided to several students who were identified with very severe learning 
difficulties both at the school and district/community level  

·  significant attendance problems were identified which included issues related to 
alcohol and drug problems even when outside drug and alcohol prevention and counselling services 
were provided 

·  a few students were moved into the community by MCFD and foster placement and living 
arrangements were changed for a variety of reasons  

 
This has raised a number of questions about finding additional strategies to retain students.  All three secondary 
schools have begun discussions with staff regarding this.  One key strategy which is emerging and being 
utilized is the one student to one adult connection. 
 

Performance Indicators/Evidence 
 
Any student who received a letter grade of C or below in English, Math, Science and Socials has been identified 
for detailed monitoring and tracking. The first chart below begins to identify and track and the students we are 
most concerned about regarding completion for Grade 12.   
The four core courses were initially selected from review of research data which indicates that students who are 
struggling in their core courses will often begin to fail or do more poorly over time which affects their long term 
outcomes for success. 
 
 
 



SCHOOL DISTRICT NO. 53 (OKANAGAN SIMILKAMEEN ) DISTRICT IMPROVEMENT PLAN 2008 -2009 
 

    Page   17 

 
2007/2008 2008/2009 2009/2010 

School 
All F M All F M All F M 

OSS 59 22 37       
SESS 56 30 26       
SOSS 120 61 59       

Total 235 113 122       

Percentage of students that require monitoring 

                                    September 2007                  June 2008 

OSS 33.8 % 33.9 %  
SESS 50 % 60.7 %  
SOSS 55 % 55.1 %  
DISTRICT  46.5 % 49.9 %  

 
The number of students requiring monitoring has not changed during the year, although several students have 
moved off the monitor list, while others have been added. 
 
 

Five Year Average of Transition Rates  

Grade 2001/02 to 2005/06 2002/03 to 2006/07 2003/04 to 2007/08 2004/05 to 2008/09  

10 - 11 91.50 % 89.20 %     

Target     90 % 95 % 

11 - 12 66.80 % 66.20 %     

Target     75 % 80 % 

 

2001/02 to 2005/06 2002/03 to 2006/07 2003/04 to 2007/08 2004/05 to 2008/09 

65.60% 67.80%

Target 75% 80%

2001/02 to 2005/06 2002/03 to 2006/07 2003/04 to 2007/08 2004/05 to 2008/09 

77% 75.60%

Target 80% 80%

Five Year Average – District First Time Grade 12 Rates 

Five Year Average - District Six Year Dogwood completion rate
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Actions/Implementation for Goal #4  Success Measures 

1. Continue to individually track every 2007-08 Grade 10 
student. 

Discussions regarding individual student 
success and how to support students 
identified as requiring closer monitoring 

2. Continue to review our Transitions, First Time Grade 12 
Grad and Six Year Grad Rates  

Discussed with Administrators, the 
Leadership Development Program 
members, the Board and secondary 
SPC’s. 

3. Begin building a process of ‘interconnection with individual 
Grade 10 students and teachers  

Schools are starting one to one 
connection plans 

4. District Improving Student Outcomes Action Research 
Team 

Develop a SD 53 strategies database on 
school/teacher practises which 
demonstrate increased student 
achievement. 
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History 

School District No. 53 has had a focus on literacy since 1996. As of 2000, it has been a priority for all schools.  
Although there has been some district direction, schools have mostly based this on the needs of their students.  
The district has supported these efforts through provision of Curriculum Implementation and Staff Development 
funds while schools have supplemented with school based funds.  The background includes: 
 

1996/97 District adhoc committee formed by the District Principal for Special Education. Early 
intervention/literacy strategies were discussed and planned on a school-by-school basis.  Held a 
District primary summer institute with Penny Clouser. 

1997/98 District adhoc committee meetings continued.  Schools introduced a variety of strategies related 
to early intervention.  The District supported Stefan Cieslik to participate in Reading Recovery 
training in Kamloops.  District supplied resource funding of $1500 per school on a matching 
basis to each school to purchase ‘levelled’ literacy materials. 

1998/99 Secondary schools investigated late literacy initiatives with financial and staffing support from 
district.  Region formed an Early Literacy committee which has shared strategies on early 
literacy and intervention.   

1999/00 Region formed late literacy group to share strategies to address literacy at the Grade 6 to 12 
levels.  Reading 44 was introduced to all schools on a voluntary basis.  Individual schools began 
to look at measuring student performance and data collection in reading and writing.  Several 
schools trained in Kamloop’s Benchmark program and B. C. Performance Standards. 

2000/01 District received a grant for developing Kindergarten assessment and intervention strategies.  
Tools were developed for implementation in June 2001 and November 2001.  Schools continued 
with school-based initiatives around literacy.   

2001/02 Kindergarten assessment tool for November and June were implemented.  One school piloted 
the DIBELS instrument in September.  Training in classroom phonemic awareness interventions 
occurred. 

2002/03 Implemented BC Performance Standards for Grades 1 to 7 District-wide, Fall and June.  
Implemented PM Bench Marks for Grades 1 to 3 and revised both Kindergarten assessment 
tools. 

2003/04 Formed three District Literacy committees at the primary, intermediate and secondary levels.  
Elementary Literacy Support program implemented and began to use Reading for Information 
(SD 44) to assess Grade 3 to 7 Reading Comprehension on a District-wide basis. 

2004/05 Changed our Grade 3 to 7 Reading assessment to the Peters/Gardner Whole Class reading 
assessment.  Piloted Read and Rec’ at Cawston Primary, Okanagan Falls Elementary, and Tuc-
el-Nuit Elementary.  Developed a secondary school plan for literacy which included a literacy 
helping teacher and funds for teacher release time for demonstration lessons and coaching.  
Established a link with SmartRead in New Westminster for training support for our Literacy 
Helping Teachers. 

2005/06 Implemented the secondary school plan for literacy which included SmartRead training of 
literacy helping teachers for each school.  Robin Speed of New Westminster mentored the LHTs 
and visited the district to do demonstration lessons.  We provided workshops on PM 
Benchmarks, Whole Class Reading assessment and how to incorporate the assessment 
information into instructional planning to build understanding and consistency.  Grade 8 and 9 
District-Wide Write was implemented and results collected. 

2006/07 Continued with the secondary literacy plan implementation.  Secondary schools developed 
support systems for at risk students, this work continues.  Grade 8 and 9 District-Wide Write 
was revised and continues.  Elementary schools continued to inservice on new reading 
strategies.  Help with PM Benchmarks and Whole Class assessment was provided.   
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2007/08 As a member of the Okanagan-Similkameen Literacy Now Task Group worked to develop 
Weaving a Tapestry of Stories: A Community Plan for the South Okanagan Similkameen.  We 
implemented our second StrongStart BC centre at Oliver Elementary and a third such centre 
(Early Learning Centre) at Osoyoos Elementary.  We developed two preschool partnerships, 
one at Okanagan Falls Elementary and one at Tuc-el-Nuit Elementary.  Our in-service program 
for early childhood educators in the district and region was a great success.  We continued to 
develop skill and consistency in our assessment practices for reading and writing programs.  We 
worked with our Aboriginal partners through our Aboriginal Education Advisory Committee.  
Finally, we expanded our summer intersession literacy programs by piloting a Rhyme and Rec’ 
program for “at-risk” students entering the first grade. 

 
 

 Introduction and Rationale 

The District Literacy Plan recognizes the contributions, uniqueness and degree of success inherent in each 
school, as well as the differences that exist amongst our schools, students, and communities.  Its purpose is to: 

1. Support the District’s Achievement Plan which has the goal: “To improve student success in literacy”. 

2. Support early literacy (age 0 – 5) and late literacy in our communities (19+)/ 

3. Set a target for both reading and writing. 

4. Set out common assessment practice in line with BC’s Ministry of Education curriculum and standards. 

5. Provide an in-service strategy that is “teacher driven”, recognizing the experience and expertise of our 
teachers. 

We want to promote optimum literacy development for all students K to 12. 

What are our key areas of focus? 

�  To have 90 to 95% of our students meeting expectation in reading and writing depending on grade 
level 

�  To make early literacy intervention a priority in all elementary schools 

�  To have balanced and effective literacy programs in place throughout the grades 

�  To have common language and expectations throughout the district for literacy 

�  To have an effective and efficient model for support and in-service of staff 

�  To use available resources in the most effective and efficient manner 

�  To provide literacy support for StrongStarts, Early Learning Centres and preschools in our schools 
and communities 

�  To work in partnership with other community agencies and post-secondary institutes in developing 
adult literacy skills 

 
 

Responsibilities 

District:  

In consultation with teachers and school administrators, the District will provide inservice opportunities focused 
on classroom instruction.  Surveys will be used as part of the consultation process.   District will work with 
Communities for Kids consortium and the Region’s Literacy Now Task Group to evaluate and support early 
childhood and adult literacy development. 
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School: 

Each school will continue to develop school plans with goals to raise literacy performance, with targets and 
strategies specific to the school.   
  
 
Measuring progress and success K - 12:  
 
A combination of content standards (Performance Standards, FSA, etc.) and teacher assessment documentation 
will be used.  School level baselines will be established and progress towards desired targets will be reported as 
part of the school planning process.  Although schools may wish to use additional assessment instruments, the 
following assessments and data collection will be required for all students in grades K through 10: 
 

�  Teacher assessments of students.  

�  Common assessments given twice yearly (Fall and Spring) to assess student writing and reading.  
The September/October assessment allows the teacher to diagnose individual students in order to 
plan instruction.  The May assessment will provide individual and class growth information.  Only 
May results will be reported to district office as part of district data collection process.  

�  The BC Performance Standards will be used for Writing and Reading.   

�  The Peters/Gardner Whole Class Reading Assessment for Grades 3 to 7 (aligned with the BC 
Performance Standards).   

�  FSA data for Reading and Writing at the Grade 4, and 7 levels will be evaluated by schools.   

�  District Wide Write for Grades 8 and 9 provide pre and post information on writing and reading. 

�  Provincial exams for Grade 10. 

�  District constructed Kindergarten Assessment Tools (November and June) is used to inform school 
intervention. 

 
 

K – 12 Literacy Components 

All Grades 

�  provide Literacy release time funds for demonstration lessons and coaching  
�  strategies for explicit instruction of oral language inservice and focus for all.  What it looks like and 

how to assess.  Easy and deliberate strategies for classroom instruction. 
�  support attendance at Okanagan-Mainline Regions early and late literacy meetings 
�  encourage attendance at the Academy of Learning with Faye Brownlie  
�  encourage schools to find time for grade group meetings (literacy/staff development funds, 

creativity, etc.) 
�  use staff development funds to ensure “the trainer”/staff has time to share/teach workshop content 
�  time to learn new writing rubrics being developed by regional group 
�  meetings to provide collaborative time /sharing between schools 
�  look at ways to support mentor/helping teachers at the school level 
�  survey teachers re: in-service and training needs to support literacy instruction 

Kindergarten 

Assessment  
�  assessment tools developed by District teachers are administered in November and June 
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Follow-up 
�  review/update the Kindergarten assessment documents “November Kindergarten Survey” and 

Kindergarten June Assessment” and align with new IRPs.  Consider using the Early Learning 
Project continuums  

�  training for K teachers in the animated alphabet and phonemic awareness  
�  expand the Rhyme and Rec’ program (2 schools added for summer ’08) 
�  continue to encourage collaboration and networking between K teachers and Early Childhood 

Educators 
�  consider/investigate the PALS (Parents as Literacy Supporters) program 
�  consider the Welcome to Kindergarten program 

Grades One to Three 

Assessment 
�  Use BC Performance Standards Writing and PM Benchmarks for Reading.  BC Performance 

Standards (Peters/Gardner Whole Class Reading Assessment) will be used at year-end for Grade 3. 

Follow-up 
�  for consistency, review PM Benchmarks administration for school rep 
�  discussion about students exceeding level 30 for PM Benchmark and use of the Peters/Gardener 

Whole Class Assessment at grade 3 - practice only or for data?  
�  training for new primary teachers in use of assessments  
�  continue training teachers to use meta-cognitive strategies with students 
�  teacher in-service for classroom based strategies (trainer-of-trainer model or evening, dinner 

workshops).  
�  continue to provide Read and Rec programs at all schools  

Grades Four to Seven 

Assessment 
�  Use BC Performance Standards for Reading (Peters/Gardner Whole Class Reading Assessment) 

and Writing 

Follow-up 
�  provide training for new intermediate teachers in use of the Peters/Gardner Whole Class Reading 

Assessment   
�  continue work with training teachers to use meta-cognitive strategies with students 
�  in-service for teachers around classroom based strategies (evening, dinner workshops) 

Grades Eight to Twelve 

Assessment 
�  Use the Provincial 6 point scale (BC Performance Standards) for Writing and Reading.  District-

Wide Write at the end of January (semester courses) and June (semester/linear courses).  Continue 
to investigate more specific reading assessments. 

Follow-up 
�  Continue to work with school administration in developing strategies in support of literacy 
�  hold regular meetings for staff rep (helping teacher) to develop specific plans for secondary literacy 

support 
�  time to develop District-Wide Writes materials  
�  monitor school-based literacy plans and supports (research based) 
�  provide in-service opportunities for meta-cognitive strategies (SmartRead) and Pearson Education’s 

“Stepping Out” program 
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Early Learning Development 

(StrongStart BC Early Learning Centres and Preschool Partnerships) 

Assessment 
�  Participation in annual Early Development Instrument with HELP BC. 

Follow-up 
�  September establish a fourth StrongStart (Early Learning) centre in Cawston.  Presently we 

have 2 StrongStart BC centres (Okanagan Falls, Oliver Elementary) and 1 Early Learning 
Centre (Osoyoos) 

�  Continue to seek a preschool partnership at Osoyoos Elementary (preschool partnerships for 
Tuc-el-Nuit Elementary and Okanagan Falls Elementary were established in 2007/08) 

�  Continue early literacy in-service program for early childhood educators working in 
StrongStart BC centres and preschool partnerships.  These will include a summer institute in 
August in partnership with School District No. 23 (Central Okanagan) and 3 coaching and in-
service sessions during the school year (fall, winter and spring). 

�  Reallocate Ready, Set, Learn (RSL) funding to support a series of RSL sessions at each 
school, ECE in-service, and new Kindergarten orientation in the spring.  Schools will work 
with Early Learning personnel to deliver RSL program. 

 

Aboriginal Learners 

We continue to address Aboriginal learning through consultation with our Aboriginal Education Advisory 
Committee.  Their voice provides direction and perspective relevant to their needs and issues and all schools 
develop plans with Aboriginal learners in mind.  Our goals and objectives, along with our measures and results 
are available in our Enhancement Agreement. 
 
 

Community/Adult Literacy 

During the 2007 2008 school year, the school district collaborated with the South Okanagan/Similkameen 
Literacy Now Task Group to develop a plan for increasing literacy levels which values and supports inclusion, 
life-long learning and builds on the many strengths of our diverse region.  In doing so, our task group 
commissioned a literacy plan “Weaving a Tapestry of Stories: A Community Literacy Plan for the South 
Okanagan-Similkameen”.  A brief summary follows and the complete plan is available at www.sd53.bc.ca   
 
The first part of this document is foundational information for the reader.  It describes the Literacy Now 
community planning process, including community involvement, a demographic profile, and a literacy asset 
inventory.   

The second part of the plan includes our 3 regional goals for literacy and learning, and related actions.  An 
outline of our literacy goals and actions follows: 

Goal #1 – Community members must be aware of literacy issues and literacy programs and resources. 

 Actions: 
�  Provide structures to implement the community literacy plan by hiring a coordinator and by 

continuing to hold regular Task Group meetings. 
�  Improve awareness, coordination and communication among service providers. 
�  Increase broad community awareness of literacy and learning issues and resources. 

 
Goal #2 – Community members must be able to access literacy programs and resources.    

 Actions: 
�  Increase access to and involvement in literacy and learning by removing barriers to participation. 

 
 



SCHOOL DISTRICT NO. 53 (OKANAGAN SIMILKAMEEN ) DISTRICT IMPROVEMENT PLAN 2008 -2009 
 

    Page   25 

Goal #3 – A range of literacy programs and resources must be available to community members. 

Actions: 
�  Maintain and extend successful literacy programs for babies and young children, elementary 

school age children, youth, adults and seniors. 
�  Develop employer/employee workplace literacy. 
�  Improve health literacy by supporting the capacity of all individuals to obtain, process and 

understand basic health information and services. 
 

Okanagan-Similkameen Literacy Now Task Group has recently hired a coordinator who will work closely with 
our district in refining our plans.   
 
School District No. 53 is committed to community literacy through participation on the South Okanagan-
Similkameen Literacy Now Task Group.  We continue to work closely with our this time, the district provides 
free space for ESL services and our Learning Centre provides courses for graduation and for literacy to adults.  
On October 10, 2007 the Board of Education approved the delivery of ‘free’ courses to adult graduates, as per 
Ministry of Education Policy.  
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SCHOOL DISTRICT NO. 53 (OKANAGAN SIMILKAMEEN ) 
ENHANCEMENT AGREEMENT REPORT TO M INISTRY OF EDUCATION : OCTOBER, 2007 

 
 
Forward 
The Aboriginal Enhancement Agreement signed in September 2006 established a new School District No. 53Aboriginal 
Education Advisory Council for our school district.  This council monitors the Enhancement Agreement, evaluates 
performance data and Aboriginal programs and makes recommendations to the district.  Due to the fact that a great deal of 
data was not available until late October, the first meeting of the AEAC will not occur until November 6, 2007.  At that 
time, the AEAC will evaluate the student performance data and program changes.  A revised report will be submitted to the 
District and Ministry by the end of November. 
 
Progress to Date 
The Enhancement Agreement update attached provides a progress report on each of the strategies proposed.  The Appendix 
1Update – October 2007 will be revised once again after the Council meets.   
 
Being a new entity, the AEAC spent much time developing a Terms of Reference, approved by all partners on May 2, 
2007.  Through this process, the AEAC developed an open and transparent working relationship where members feel 
comfortable stating concern and opinions.  The combination of the various participants; students, educators, parents, and 
advocates brings a valuable perspective to each agenda item.  One of the most positive aspects of the formation of the 
AEAC has been the inclusion of student representatives.  These students bring a wealth of concerns, information, and 
ideas, as well as enthusiasm to the table.  We all look on their participation with pleasure and appreciation. 
 
The District’s Aboriginal department will take on three major initiatives this school year.  The first was to host the 
Okanagan Mainline Region’s Youth Leadership Conference, funded by a Ministry of Education Aboriginal Branch grant.  
Although there was a disappointing turn out from other districts, it was a great success for those students, teachers and 
support workers who attended.  The program was provided by Mr. David Freeze and included the students working 
cooperatively to learn and understand several leadership concepts.  They had fun and would enjoy a similar opportunity in 
the future.  It also fit well with our Goal 3 for ‘responsibility and feeling of belonging’ and Goal 4 for ‘student transition’.   
 
The second initiative will be to host a winter pow-wow at one of our secondary schools.  Our Aboriginal partners are very 
keen about this and how it will support our Goal 5 for ‘knowledge and appreciation of Aboriginal culture’.  
 
The third initiative will be to develop a local grade 4 Okanagan/Similkameen social studies unit.  This unit will stand 
alongside the Inuit and Haida curriculums in helping all students learn about our traditional culture here in our valleys.  
Our Aboriginal Education teacher will oversee the planning by putting a team of teachers and resource people together, 
developing and collecting resources and providing an inservice program for teachers. 
 
An Enhancement Agreement is a dynamic and ever evolving document and, as such, many of the strategies and measures 
will be revised from year to year.  Some of the data, for instance, has been difficult to garner or may need to be developed.  
It is important that this is done in collaboration with the AEAC. 
 
Lastly, it should be noted that one of the roles of the council is to encourage the hiring of Aboriginal people.  With this in 
mind, the District has increased the time of our Aboriginal Education Teacher and, in order to provide culture and language 
teachers, as well as positive role modeling, we have reorganized our Aboriginal Support Worker team.  We believe these 
changes will make our programs stronger and our support for students and families more effective. 
 
Respectfully submitted, 
 
Helen Gallagher      Jim Insley 
Aboriginal Education Teacher     Assistant Superintendent    
 
 
 
 Attachment:  Enhancement Agreement with Appendix, updated October 2007 
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S. D. No. 53 Enhancement Agreement 

                            

1.  Preamble 

The Okanagan-Similkameen First Nations and School District No. 53 have historically worked together 
for the benefit of all aboriginal students.  School District 53, the Lower Similkameen Indian Band, the 
Osoyoos Indian Band, and the Upper Similkameen Indian Band, have worked in partnership to develop 
this enhancement agreement.  As the local Aboriginal governments, these bands have mediated this 
agreement on behalf of all Aboriginal people in their traditional territories.  This enhancement agreement 
will be implemented with the guidance and approval of this partnership with the vision and spirit of 
improving educational performance of all Aboriginal learners. 

We honour the traditions of the Suk¶naqin and Sm¶lqmix people and support their commitment to the 
preservation of nsíyilxc¶n and culture, and further, we acknowledge the nsíyilxc¶n as the principal 
language of this territory.  This enhancement agreement honours the partnership that exists between 
School District 53, the Lower Similkameen Indian Band, the Osoyoos Indian Band, and the Upper 
Similkameen Indian Band, and recognizes the collective responsibility for the success of all Aboriginal 
learners. 

 
 

2. Establishment of an Aboriginal Education Advisory Council 

In addition to setting goals to improve the performance of Aboriginal students, the enhancement 
agreement establishes the School District No. 53 Aboriginal Education Advisory Council (AEAC). The 
AEAC will meet four times each year.  The role of the AEAC will be to: 

�  Operate under a AEAC Terms of Reference  

�  Monitor the implementation of the Enhancement Agreement  

�  Periodically evaluate performance data and Aboriginal programs   

�  Share information about programs  

�  Recommend and facilitate the implementation of new programs to provide better service to 
Aboriginal students 

�  Provide strong communication and connection to Band Councils  

 
The AEAC will be composed of the following members appointed by their organization: 

�  School District:  Trustee, Superintendent designate, District Aboriginal Teacher, Elementary 
School Administrator, Secondary School Administrator. 

�  Osoyoos Indian Band:  Two representatives*  

�  Upper Similkameen Indian Band: Two representatives* 

�  Lower Similkameen Indian Band: Two representatives* 

�  Formal advocate group: One representative for the South Okanagan Valley and one for the 
Similkameen Valley. 

�  Similkameen Schools and Southern Okanagan Schools:  Two student representatives each, one 
for grades 6 – 9, one for grades 10 -12 (see Definitions for election criteria). 

*Note: It is recommended that one of the representatives be a parent of a student in the District system.  

  

The AEAC will honour the present relationships the School District has with the Osoyoos Indian Band, 
the Lower Similkameen Indian Band and the Upper Similkameen Indian Band.  As such, the School 
District will continue to meet with the bands on a local basis as in previous agreements.   
 
 



S. D. No. 53 Enhancement Agreement 

                            

 
3. Purposes 

The purposes of the Enhancement Agreement are:  

a. To collaborate with students, parents, elders, Band staff, as well as District and school staff to build 
awareness and appreciation for Suk¶naqin and Sm¶lqmix cultures.  

b. To work collectively for the success of all Aboriginal learners attending public and band schools. 

c. To continually enhance the academic performance of Aboriginal learners. 

d. To honour and support the histories, cultures, and languages of the Aboriginal people whose 
traditional territories School District No. 53 lies within. 

e. To facilitate and to promote involvement of Aboriginal learners in Aboriginal cultural activities and 
the arts. 

 
 

4. Guiding Principles   

a. The performance areas selected for improvement are those where there is assurance that the data can 
be: 

i. Used to implement effective strategies and interventions 

ii. Used to encourage best educational practice district-wide 

iii.  Tracked with integrity over time 

iv. Related to the goals of School District No. 53 (Okanagan Similkameen) 
Accountability Contract and goals of the Band Councils 

v. Used to monitor the culture of school community and the impact on Aboriginal 
learners and parents. 

vi. Evaluated in an ongoing manner and reported on annually.  

 

5. Establish Aboriginal Performance Targets for Five Years   

a. The five year stretch targets set for the 2009-2010 school year, referenced in Appendix 1, represent 
our belief that our Aboriginal students can perform at higher levels.  These targets will remind us of 
our vision.  

b. Targets relevant to each cohort group of Aboriginal students will be set annually by the committee 
after consultation with schools. 

 

6. Implementation 

a. The agreement will be in effect from September 12, 2006 until June 30, 2011. 

b. Where possible, baselines for goals will have been established by June of 2006.  Some will need to 
be established after the agreement is signed. 

c. The District Aboriginal Education Advisory Council will meet according to the Annual 
Enhancement cycle below.  Each year it will evaluate district performance data and review this 
agreement along with District Aboriginal programs and make recommendations to the District.   
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d. An Annual Action Plan will be developed to focus the work of the AEAC.   

e. An annual report will be prepared at the end of each year and shared with the Aboriginal and 
Educational communities, and the Ministry of Education. 

 
Annual Enhancement Cycle 

 
Note:   This schematic is a guideline only and the process may change according to the needs and 

agreement of the Aboriginal Education Advisory Committee. 

 

7. Framework 
 

The goals with their rationale and performance indicators/evidence follow as part of the Enhancement 
Agreement.  The results, targets, strategies and structures will be established annually and referenced in 
Appendix 1. 

Ska����
¶¶¶¶y 

 (October/November) 
Review of Action Plan and EA 

by AEAC 
Strategies Revised 

Skiya���� tn 
(September) 

AEAC meets to discuss role, 
review Enhancement 

Agreement and finalize the 
Annual Action Plan 

Sistk 
 (December to February) 

AEAC makes 
recommendations to  

District Budget Advisory 
Committee  

Sq¶¶¶¶ypc 
(April/May) 

Annual Action Plan is developed 
for coming year.  
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8. Goals 
 

Goal #1:  To build the Kindergarten readiness skills of all Aboriginal students.  

 
Rationale: 

In BC one child out of every 5 is challenged developmentally in the first year of school.  What happens 
(or does not happen) with children from age 0 to 5 is critical to their developmental readiness for 
Kindergarten and their success in literacy and learning tasks.  Our Early Childhood Instrument (EDI) 
results indicate that our Aboriginal students are in most cases entering Kindergarten well prepared to 
learn.  Our district is a charter member of Communities for Kids, the early childhood coalition for the 
South Okanagan Similkameen region.  We believe that a good start in life will pay huge dividends as 
they progress through school.  As such, we need to continue to encourage parents to be involved in 
programs such as Head Start, Ready Set Learn, and preschool so that our students continue to enter 
Kindergarten with strong readiness skills. 

 
Performance Indicators/Evidence:  

The readiness for kindergarten will be measured using the Early Development Instrument (EDI) for the 
Tuc-el-Nuit and Cawston/Hedley areas.  Since the EDI is done twice in three years for our district 
(sample size ethics), there will be one year out of each three where the data will not be available.  We 
will, therefore, look into using the EDI on a yearly basis with our Aboriginal kindergarten students.  The 
baseline will use 2005 and 2006 cohort data which will be available in the Fall of 2006.  The five EDI 
developmental scores (Physical Health and Well-Being, Social Competence, Emotional Maturity, 
Language and Cognitive Development, and Communications and General Knowledge) will be used to 
guide our decision making.  

The baseline will be established using the 2005 and 2006 EDI survey results from the: 

1. Tuc-el-Nuit and CPS catchment areas. 
2. District Aboriginal Students 

 
 

Goal #2:  To improve Aboriginal student academic achievement. 

 
Rationale 

Aboriginal students’ performance in academic areas indicates that the learning community needs to focus 
on reading, writing and numeracy scores and participation and success rates in the secondary subjects 
leading to graduation.  We need to have high expectations for our students if we want to truly improve 
academic performance. 

 

Objective 1:  Improve (K-Grade 9) Aboriginal student reading comprehension, writing and 
numeracy. 



S. D. No. 53 Enhancement Agreement 

                            

 

Performance Indicators/Evidence  

Reading comprehension, writing and numeracy will be measured using:  

·  FSA scores at grades 4 and 7 

·  District Reading Scores as measured by the PM Benchmarks 

·  District Reading Comprehension scores using BC performance standards. 

·  Write scores for Grade 1 to 7 using BC performance standards. 

·  District-Wide Reading Comprehension scores for Grades 8 & 9 

·  District-Wide Write scores for Grades 8 & 9. 

·  District Elementary Numeracy assessments  

·  District Numeracy scores based on district-wide Grade 8 and 9 exams. 

·  Final report card summary comments and grades for Language Arts and Mathematics. 

 
 

Objective 2:  Improve Aboriginal student participation and success rates on Grade 10 and 11 
provincially examinable courses 

 
Performance Indicators/Evidence  

Participation rates will be determined by the percentage of Aboriginal students enrolled in grade 10 and 
11 provincially examinable courses.  Success rates will be determined by the percentage of Aboriginal 
students successfully completing these courses. 

 

Objective 3:  Improve Aboriginal student participation and success rates in university 
preparation courses (English 11 and 12, Communications 11 and 12, Applied 
Math 11 and 12, Principles of Math 11 and 12, Biology 11 and 12, Chemistry 
11and 12, Earth Science 11, and Physics 11 and 12.) 

 

Performance Indicators/Evidence  

Participation rates will be determined by the percentage of Aboriginal students enrolled in English 11 
and 12, Communications 11 and 12, Applied Math 11 and 12, Principles of Math 11 and 12, Biology 11 
and 12, Chemistry 11 and 12, Earth Science 11, and Physics 11 and 12. 

 

Objective 4:  Increase the number of Aboriginal students earning a Dogwood Certificate. 

 
Performance Indicators/Evidence  

The Dogwood Completion Rates, provided by the Ministry of Education will be used to measure this 
objective.  These are an estimate of the percentage of first time Grade 8 students in September who have 
received a Dogwood Diploma within six years.  The 2002/2003 rate would be the percentage of students 
entering grade 8 in September 1997 who received a Dogwood Diploma by June 2003 
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Goal #3:  To improve (8-12) Aboriginal transition rates and retention rates. 

 

Rationale  

According to Ministry of Education and District information, transitional rates and participation for work 
experience for Aboriginal students are low.  Our Aboriginal students must be encouraged to stay in 
school.  There is a demand in the workplace for skilled trades-people.  By taking a broader look at the 
variety of high paying jobs available to them once they graduate, Aboriginal students will have more 
reasons to stay in school.   
 

Objective 1:  Improve transitional rates of secondary Aboriginal Students 

 
Performance Indicators/Evidence 

�  The Ministry of Education grade-to-grade transitional rates of all Aboriginal students in grades 7 
– 12 will be tracked annually. 

 
 

Objective 2:  Improve student participation in work experience and secondary school 
apprenticeship programs. 

 
Performance Indicators/Evidence 

�  The Participation rates will be determined by the percentage of Aboriginal students enrolled in 
Grade 10 and 12 Work Experience programs and secondary school apprenticeship programs.  
Baseline: 2004/05 

 
 

Goal #4:  To improve Aboriginal students’ social responsibility and feeling of belonging in the 
schools. 

 

Rationale  

Social Responsibility has been identified as a key growth area.  On average, the poor attendance of 
Aboriginal students because of absences, tardiness and suspension rates is higher than that of the general 
student population of both elementary and secondary schools.  We believe that increasing the 
involvement of parents with the school and their child’s education, as well as building student ownership 
and pride in their school and community will improve areas of social responsibility and increase the 
Aboriginal students’ feeling of belonging.  This, in turn, will result in improved attendance rates. 
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Performance Indicators/Evidence 

1. The attendance rates and tardiness rates for Aboriginal students will be tracked annually.  

2. The percentage of students absent or late 20 or more times will be tracked annually. 

3. The number of students and percentage of Aboriginal students being suspended will be tracked 
annually.  The Ministry data reports will be used to track the percentage of Aboriginal students 
represented in behaviour categories. 

4. Schools will track the number of Aboriginal parents: 
·  Attending regular parent/teacher interviews. 
·  Attending PAC meetings and activities. 

5. We will investigate ways in which the BC Performance Standards for Social Responsibility and 
surveys may be used to gather data on Social Responsibility.  These will be used to gather data 
related to social responsibility. 

 

Goal #5:  To Increase the knowledge and appreciation of Aboriginal Culture.  

 

Rationale  

Aboriginal language and culture is learned through a lifetime of personal experiences by way of 
traditional teachings and with their connections to the land.  Continual exposure to Aboriginal language 
and cultural teachings within the school curriculum will enhance socio-cultural teachings received at 
home, thus creating a strong foundation in maintaining cultural identity in all aspects of life. 

 
 

Objective 1:  Increase greater participation in Okanagan language and cultural classes and First 
Nation Studies 12. 

 
Performance Indicators/Evidence 

�  Track the percentage of Aboriginal students: 
·  Attending First Nation language and cultural classes. 
·  Enrolled in First Nations Studies 12 

 

Objective 2:  Increase educational opportunities for students to maintain their cultural identity 
by providing relevant experiences. 

 
Performance Indicators/Evidence 

�  Track the number of Aboriginal Culture events that occur at school and in the community. 
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Appendix 1 – Results, Targets, Strategies and Structures  
 
 

Goal #1:  To build the Kindergarten readiness skills of all Aboriginal students.  

 
Results/Targets: 

 

Note: The baseline data will be established using the 2005 and 2006 EDI survey results from the: 

�  Tuc-el-Nuit and CPS catchment areas. 
�  District Aboriginal Students 

 
Strategies: Progress to Date 

 Provide opportunities for parents of 0 – 6 children to learn home 
literacy and numeracy strategies. 

SD has started 2 StrongStart 
BC centres & 2 preschool 
partnerships 

 Encourage parents to enroll their children in pre-schools, head-start 
programs. 

Ongoing.  StrongStart Centres 
and preschools available in 
schools 

 Set up regular meetings between ECD providers and Kindergarten 
teachers to dialogue about services, issues and ways to support each 
other. 

ECE and K teachers 
participated in a 2 day literacy 
workshop in August and will 
participate in three more 
during the 2007/08 school 
year. 

 Encourage parents to participate in Ready, Set, Learn Ongoing, schools will provide 
a series of opportunities this 
year 

 
 
Structures: 

1. Annual Enhancement Cycle/Yearly Action Plan 

2. Early Development Instrument with HELP BC 

3. Communities for Kids and Success by Six 

4. Ministry of Education sponsored Ready, Set, Learn 
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 Goal #2:  To improve Aboriginal student academic achievement. 

 

Objective 1: Improve (K-Grade 9) Aboriginal student reading comprehension, writing and 
numeracy. 

 

Results/Targets: 

Foundation Skills Assessment 

Administered annually in May to grades 4 and 7, the Foundation Skills Assessment measures the 
students’ ability in reading, first draft writing and numeracy.  Percentages reflect the percentage of 
students meeting or exceeding the expected levels for respective categories. 

Note: n = number of students writing assessment (based on Reading Comprehension) 

Aboriginal Students Foundation Skills Assessment – SD #53 
(Meeting or Exceeding) 

Target 

Grade 4 02/03 03/04 04/05 05/06 06/07 07/08 08/09 09/10 09/10 

n /Participation Rate 22/92% 22/96% 18/90% 13/93% 16/84%     

Reading 64% 50% 72% 69% 44%    85% 

Writing 100 % 76% 94% 100% 81%    90% 

Numeracy 70 % 81% 95% 83% 94%    85% 

 
Aboriginal Students Foundation Skills Assessment – SD #53 

(Meeting or Exceeding) 
Target 

Grade 7 02/03 03/04 04/05 05/06 06/07 07/08 08/09 09/10 09/10 

n /Participation Rate 22/81% 12/75% 23/96% 26/93% 31/89%     

Reading 55% 64% 58% 50% 65%    85% 

Writing 71 % 73% 77% 83% 74%    90% 

Numeracy 75 % 67% 52% 70% 69%    85% 

Primary Reading - PM Benchmarks 
Administered throughout the school year, these are used to measure the student’s instructional reading 
level.  The score provided is for June of the year. Percentages reflect the percentage of students meeting 
or exceeding the expected levels for respective categories. 

Note: n = number of students  

Primary Aboriginal Students PM Benchmarks Reading – SD #53 
(Meeting or Exceeding) Target 

Primary 02/03 03/04 04/05 05/06 06/07 07/08 08/09 09/10 09/10 

Grade 1 66.7% 78.6% 46.7% 54.5% 50%    90% 

n = 12 14 15 11 10     

Grade 2 53.9 % 76.5% 70.6% 60.9% 55%    90% 

n = 13 17 17 23 13     

Grade 3 43.8 % 68.8% 55.6% 60% 51.1%    90% 

n = 16 16 9 15 31     

All Primary 53.6%  74.5% 58.5% 59.2% 51.8%     
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Reading Comprehension 
Administered in May and June, Reading Comprehension Scores are based on the BC Performance 
Standards. 

Aboriginal Students Reading Comprehension (BCPS) – SD #53 
(Meeting or Exceeding)   *Not available in June, 2003 Target 

Intermediate 03/04 04/05 05/06 06/07 07/08 08/09 09/10  09/10 

Grade 3 60.0% 33.3% 33.3% 54.6%     70% 

n = 15 9 15 31      

Grade 4 33.3% 40% 50.0% 49.4%     70% 

n = 24 15 14 19      

Grade 5 20.0% 30% 42/0% 58.0%     70% 

n = 25 20 19 15      

Grade 6 23.5% 23.1% 12.0% 18.3%     70% 

n = 17 26 25 25      

Grade 7 18.8% 29.4% 20.0% 23.6%     70% 

n = 16 17 25 30      

All Intermediate t 24.4% 29.5% 28.6% 33.4%      

Note:  t does not include Grade 3. 

Writing Assessment 
Administered in May and June, Writing Assessment Scores are based on the BC Performance Standards. 

Aboriginal Students Writing Scores (BCPS) – SD #53 
(Meeting or Exceeding) Target 

Primary 02/03 03/04 04/05 05/06 06/07 07/08 08/09 09/10 09/10 

Grade 1 50.0% 78.6% 40.1% 54.5% 50.0%    80% 

n = 8 14 15 11 10     

Grade 2 38.5% 52.9% 52.9% 52.2% 28.8%    80% 

n = 13 17 17 23 13     

Grade 3 37.5 % 43.8% 33.3% 46.7% 41.4%    80% 

n = 16 16 9 15 31     

All Primary 40.5%  57.5% 43.9% 51.0% 40.0%     

 
Aboriginal Students Writing Scores (BCPS) – SD #53 

(Meeting or Exceeding) Target 

Intermediate 02/03 03/04 04/05 05/06 06/07 07/08 08/09 09/10 09/10 

Grade 4 42.9% 50.0% 33.4% 57.1% 47.7%    80% 

n = 21 24 15 14 19     

Grade 5 42.1% 28.0% 40% 47.4% 38.4%    80% 

n = 19 25 20 19 15     

Grade 6 41.2% 47.1% 19.2% 10.0% 21.7%    80% 

n = 17 17 26 25 25     

Grade 7 48.0% 25.1% 29.4% 24.4% 19.4%    80% 

n = 25 16 17 25 30     

All Intermediate 43.9% 37.8% 29.5% 30.8% 27.9%     
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Secondary District-Wide Write: Grade 8 & 9 

During the 2003/04 school-year, District-Wide Writes for all students in Grades 8 and 9 were introduced 
and provide a writing and Reading Score.  The 2004/05 school-year is the base-line year.  These are duo 
marked by teachers from all secondary schools along the same lines as Provincial exams using the 
Ministry rubric. 

Aboriginal Students District-Wide Write – SD #53 Writing  Score 
(Fully Meeting or Exceeding) 

Target 

Secondary 04/05 05/06 06/07 07/08 08/09 09/10   09/10 

Grade 8 78.9% 76.9% 50.7%      90% 

n = 15 25 29       

Grade 9 73.7% 73.8% 78.4%      90% 

n = 14 20 21       

 
Aboriginal Students District-Wide Write – SD #53 Reading Score 

(Fully Meeting or Exceeding)   *Not available in June, 2005 
Target 

Secondary 04/05 05/06 06/07 07/08 08/09 09/10   09/10 

Grade 8 - 76.3% 54.9%      90% 

n = - 25 29       

Grade 9 - 58.3% 88.5%      90% 

n = - 20 21       

 
Report Card Summary Statements and Grades 
Primary Teachers provide a summary statement for Language Arts (Reading, Writing, Speaking and 
Listening) and Mathematics on the final report card.   

Aboriginal Students Language Arts: Teacher’s Summary Statement – SD #53 
(Fully Meeting or Exceeding) Target 

Primary 02/03 03/04 04/05 05/06 06/07 07/08 08/09 09/10 09/10 

Grade 1 75.0% 78.6% 46.7% 58.3% 50%    85% 

n = 12 14 15 9 10     

Grade 2 48.2% 58.8% 58.8% 50.0% 28.8%    85% 

n = 13 17 17 22 13     

Grade 3 37.5 % 43.8% 44.4% 55.6% 41.5%    85% 

n = 16 16 9 15 31     

All Primary 51.2%  59.6% 51.2% 53.5% 40.0%     

 
Aboriginal Students Mathematics: Teacher’s Summary Statement – SD #53 

(Fully Meeting or Exceeding) 
Target 

Primary 02/03 03/04 04/05 05/06 06/07 07/08 08/09 09/10 09/10 

Grade 1 91.7% 64.3% 73.4% 81.8% 50%    80% 

n = 12 14 15 11 10     

Grade 2 46.2% 81.7% 82.4% 43.5% 45%    80% 

n = 13 17 17 23 13     

Grade 3 50.0% 56.3% 55.6% 66.7% 51.5%    80% 

n = 16 16 9 15 31     

All Primary 63.0% 68.1% 73.2% 59.2% 49.7%     
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Intermediate Report Card Summary 
This is based on the number of students scoring a mark of C or better on the final report card in 
Language Arts (Reading, Writing, Speaking and Listening) and Mathematics. 

Aboriginal Students Language Arts: Final Report Card Mark – SD #53 
(C, C+, B, or A) Target 

Intermediate 02/03 03/04 04/05 05/06 06/07 07/08 08/09 09/10 09/10 

Grade 4 42.9% 87.5% 93.4% 71.4% 92.9%    80% 

n = 21 24 15 14 19     

Grade 5 47.4% 44.0% 60% 84.2% 85.7%    80% 

n = 19 25 20 19 15     

Grade 6 64.7% 52.9% 53.9% 75.0% 71.7%    80% 

n = 17 17 26 25 25     

Grade 7 48.0% 43.8% 58.8% 44.0% 81.95%    80% 

n = 25 16 17 25 30     

Intermediate 50.0% 58.5% 64.1% 67.2% 82.0%     

 

Aboriginal Students Mathematics: Final Report Card Mark – SD #53 
(C, C+, B, or A) Target 

Intermediate 02/03 03/04 04/05 05/06 06/07 07/08 08/09 09/10 09/10 

Grade 4 61.9% 83.3% 93.3% 78.6% 92.9%    80% 

n = 21 24 15 14 19     

Grade 5 73.7% 72.0% 80% 73.7% 79.5%    80% 

n = 19 25 20 19 15     

Grade 6 58.9% 64.7% 57.7% 68.0% 66.7%    80% 

n = 17 17 26 25 25     

Grade 7 48.0% 56.3% 64.7% 52.0% 75.0%    80% 

n = 25 16 17 25 30     

Intermediate 59.8% 70.7% 71.8% 66.3% 77.2%     

 

District Elementary Numeracy Scores (To be developed) 
 
District Secondary Numeracy Assessment 
This assessment is being developed by district Math Teachers to measure student success in the core and 
extended learning outcomes of the Math IRP.   

Aboriginal Students District Numeracy Assessment – SD #53 
(Meeting or Exceeding)   *2005/06 will be baseline year. 

Target 

Secondary  05/06 06/07 07/08 08/09 09/10    09/10 

Grade 8          

n =          

Grade 9          

n =          
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Strategies: Progress to Date 

1. Development of a comprehensive tutoring system for 
providing students with help outside of instructional time 
(including supporting students in accessing on-line 
assisted learning programs from home, i.e., CCC 
SuccessMaker).   

Working with the Bands to provide 
on reserve services.  Changes in 
Support Worker configurations 
should allow greater flexibility.  
SuccessMaker training occurred in 
Oct. 2007 

2. Investigation for the use of the Learning Centre for 
providing evening tutoring services to Aboriginal 
students.  

Learning Centres provide tutorial 
services in Oliver, Osoyoos and 
Keremeos. Hours vary. 

3. Continuation of school-based and district literacy 
initiatives. 

Continues.  Aboriginal students are 
a priority at every school 

4. Continuation of the development of school-based 
Aboriginal literacy resources. 

Continues.  Focus at Secondary for 
novels. 

5. Continuation of school-based and district numeracy 
initiatives with elementary and secondary Math 
Coordinators focusing of issues relating to Aboriginal 
student success. 

Assessments  in place at elementary 
level.  Powers of Ten project will 
make math learning more fun, more 
relevant. 

6. Aboriginal homework support program at Tuc-el-Nuit 
Elementary paid for by UBC Literacy Innovation Grant. 

Funding cut off.  Program 
continues.  Homework club started 
at Osoyoos Secondary.  Math 
support after school daily at 
Southern Okanagan Sec. 

 
Structures: 

1. Annual Enhancement Cycle/Yearly Action Plan 

2. Support Worker/Teacher service to all Aboriginal students 

3. District Literacy Plan that provides the district with direction and stretch targets for all students 
including Aboriginal students 

4. Literacy support funds are provided to all schools to support teaching and support staff learning of 
best practice in literacy 

5. District Numeracy Committee 

6. District Math Helping Teachers  

7. District assessment program 

8. School-based Aboriginal culture literacy resources 

9. CCC SuccessMaker programs and computers dedicated to Aboriginal students in elementary schools 
and Band tutorial areas.
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Objective 2: Improve Aboriginal student participation and success rates on Grade 10 and 11 
provincially examinable courses. 

 
Results/Targets: 

Participation Rates in Grade 10 and 11 Provincially Examinable Courses 

As provided by the Ministry of Education. 

Participation Rates for Provincially Examinable Courses – SD #53 Target 

Secondary 04/05 05/06 06/07 07/08 08/09 09/10   2009/10 

n Grade 10 = 28 20        

English 10 61% 62%       90 

Essentials of Math 10 21% 39%       - 

Applications Math 10 4% 8%       

Principles of Math 10 36% 22%       

60 
(combined) 

Science 10 64% 50%       90 

n Grade 11 = - 49        

Social Studies 11 - 27%       

F. N. Studies 12 Msk 4%       

90 
(combined) 

 

Successful Completion of Grade 10 and 11 Provincially Examinable Courses 

As provided by the Ministry of Education. 

Success Rates for Provincially Examinable Courses – SD #53 
                    Note: Msk = Masked as less than 5 students wrote 

Target 

Secondary 04/05 05/06 06/07 07/08 08/09 09/10   2009/10 

English 10 94% 94%       90 

Essentials of Math 10 67% 93%       90 

Applications Math 10 Msk Msk       80 

Principles of Math 10 100% 75%       80 

Science 10 61% 56%       85 

Social Studies 11 - 85%       90 

F. N. Studies 12 Msk Msk       90 
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Strategies: Progress to Date 

1. Development of a comprehensive tutoring system for 
providing students with help outside of instructional time 
(including supporting students in accessing on-line 
assisted learning programs from home, i.e., CCC 
SuccessMaker).   

Working with the Bands to provide 
on reserve services.  Changes in 
Support Worker configurations 
should allow greater flexibility.  
SuccessMaker training occurred in 
Oct. 2007 

2. Investigation for the use of the Learning Centre for 
providing evening tutoring services to Aboriginal 
students.  

Learning Centres provide tutorial 
services in Oliver, Osoyoos and 
Keremeos. Hours vary. 

3. Continuation of school-based and district literacy 
initiatives. 

Continues.  Aboriginal students are 
a priority at every school 

4. Continuation of school-based and district numeracy 
initiatives with elementary and secondary Math 
Coordinators focusing of issues relating to Aboriginal 
student success. 

Assessments  in place at elementary 
level.  Powers of Ten project will 
make math learning more fun, more 
relevant. 

 
Structures: 

1. Annual Enhancement Cycle/Yearly Action Plan 

2. Support Worker/Teacher service to all Aboriginal students 

3. District Literacy Plan that provides the district with direction and stretch targets for all students 
including Aboriginal students 

4. Literacy support funds are provided to all schools to support teaching and support staff learning of 
best practice in literacy.  

5. District Numeracy Committee 

6. District Secondary Math Helping Teacher  

7. District assessment program 

8. School-based Aboriginal culture literacy resources 

9. CCC SuccessMaker programs and computers dedicated to Aboriginal students in elementary schools 
and Band tutorial areas 
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Objective 3:  Improve Aboriginal student participation and success rates in university 

preparation courses (English 11 and 12, Applied Math 11 and 12, Principles of 
Math 11 and 12, Biology 11 and 12, Chemistry 11and 12, Earth Science 11, and 
Physics 11 and 12.) 

Results/Targets: 

Participation in Secondary Subjects:  (As provided by school data.) 

Participation Rates in Identified Secondary Subjects – SD #53 
Percentage of all Aboriginal students enrolled in that grade. 

Target 

Secondary 02/03 03/04 04/05 05/06 06/07 07/08 08/09 09/10 2009/10 

n Grade 11 = 22 24 20       

English 11 59.1% 58.3% 35.0%      70% 

Applied Math 11 9.1% 16.7% 0.0%      

Principles of Math 11 27.3% 29.2% 30.0%      

50% 
(combined) 

Biology 11 45.5% 20.8% 20.0%      50% 

Chemistry 11 18.2% 0 0.0%      30% 

Physics 11 40.9% 50% 5%      30% 

Earth Science 11 4.6% 0 45.0%      30% 

n Grade 12 = 11 18 15       

English 12 69.7% 88.9% 66.7%      80% 

Applied Math 12 9.1% 5.6% 20.0%      

Principles of Math12 9.1% 5.6% 0.0%      

30% 
combined 

Biology 12* - - -       

Chemistry 12* - - -       

Physics 12* - - -       
Note: *Data not collected at this time. 

Secondary Course Success Rate (As provided by school data.) 

Success Rates in Identified Secondary Subjects – SD #53 
Percentage of students passing the course as compared to those enrolled in the course. 

Target 

Secondary 02/03 03/04 04/05 05/06 06/07 07/08 08/09 09/10 2009/10 

N Grade 11 = 22 24 20       

English 11 85% 93% 85.7%      90% 

Applied Math 11 100% 100% -      90% 

Principles of Math 11 100% 100% 33.3%      90% 

Biology 11 90% 80% 100%      90% 

Chemistry 11 75% - -      90% 

Physics 11 100% - 100%      90% 

Earth Science 11 100% 100% 100%      90% 

N Grade 12 = 11 18 15       

English 12 91% 100% 80%      90% 

Applied Math 12 100% 100% 33.3%      90% 

Principles of Math 12 100% 100% -      90% 

Biology 12* - - -      90% 

Chemistry 12* - - -      90% 

Physics 12* - - -      90% 
Note: *Data not collected at this time
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Objective 4:  Increase the number of Aboriginal students earning a Dogwood Certificate. 

Results/Targets: 

Six Year Dogwood Completion Rate 
The six year Dogwood Completion Rate is calculated by using the percentage or students who graduate 
within six years from the time they enroll in Grade 8, adjusted for migrationin and out of BC.  A six-year 
rate provides students with an extra year beyond the five years required to move through Grades 8 to 12.   

Aboriginal Students Dogwood Completion Rate – SD #53 Target 

 02/03 03/04 04/05 05/06 06/07 07/08 08/09 09/10 2009/10 

Dogwood  22% 43% 66% 50%     70% 

Graduation: First Time Grade 12 Students 
Graduation rates consider the who are entering Grade 12 for the first time.  The data below indicate those 
students who met requirements for graduation in the same school year. 

Aboriginal Graduation: First Time Grade 12 Students – SD #53 Target 

 02/03 03/04 04/05 05/06 06/07 07/08 08/09 09/10 2009/10 

n September 30th  14 20 17 15      

n Graduation  8 13 11 7     N/a 

Percent Graduation 57% 65% 65% 47%     ? 

 

Strategies: Progress to Date 

1. Development of a comprehensive tutoring system for 
providing students with help outside of instructional time 
(including supporting students in accessing on-line 
assisted learning programs from home, i.e., CCC 
SuccessMaker).   

Working with the Bands to provide 
on reserve services.  Changes in 
Support Worker configurations 
should allow greater flexibility.  
SuccessMaker training occurred in 
Oct. 2007 

2. Investigation for the use of the Learning Centre for 
providing evening tutoring services to Aboriginal 
students.  

Learning Centres provide tutorial 
services in Oliver, Osoyoos and 
Keremeos. Hours vary. 

3. Continuation of school-based and district literacy 
initiatives. 

Continues.  Aboriginal students are a 
priority at every school 

4. Continuation of the development of school-based 
Aboriginal literacy resources. 

Continues.  Focus at Secondary for 
novels. 

5. Continuation of school-based and district numeracy 
initiatives with elementary and secondary Math 
Coordinators focusing of issues relating to Aboriginal 
student success. 

Assessments  in place at elementary 
level.  Powers of Ten project will 
make math learning more fun, more 
relevant. 

6. Support blocks for students experiencing difficulties. Implemented in secondary schools 
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Structures: 

1. Annual Enhancement Cycle/Yearly Action Plan 

2. Support Worker/Teacher service to all Aboriginal students 

3. District Literacy Plan that provides the district with direction and stretch targets for all students 
including Aboriginal students 

4. Literacy support funds are provided to all schools to support teaching and support staff learning of 
best practice in literacy 

5. District Numeracy Committee 

6. District Math Helping Teachers  

7. District assessment program 

8. School-based Aboriginal culture literacy resources 

9. CCC SuccessMaker programs and computers dedicated to Aboriginal students in elementary schools 
and Band tutorial areas 
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Goal #3:  To improve (8-12) Aboriginal transition rates and retention rates. 

 
 

Objective 1:  Improve transitional rates of secondary Aboriginal students. 

 

Results/Targets: 

Transition Rates 

The Ministry of Education provides the  percentage of students who enter the grade for the first time 
from any lower grade and make a transition to a higher grade anywhere in the BC school system in the 
next school year. 

 Grade to Grade Transition - Aboriginal 

School Year 6 to higher 7 to higher 8 to higher 9 to higher 10 to higher 11 to higher 

2004/05 100 % 96 % 100 % 100 % 83% 43 % 

2005/06 96% 97% 96% 100% 90% 56% 

2006/07       

2007/08       

2008/09       

2009/10       

Target     90 % 90 % 

 
 

Objective 2:  Improve student participation in work experience and secondary school 
apprenticeship programs. 

 

Results/Targets: 

Work Experience Participation 
This tracks the percentage of Grade 10, 11, and 12 Aboriginal students completing a work experience 
program or a Secondary School Apprenticeship during the school year.  
 
Participation in Secondary School Apprenticeship 
This tracks the number of secondary students participating in a secondary school apprenticeship. 
  

 Aboriginal Student Work Experience Participation Target 

 2005/06 2006/07 2007/08 2008/09 2009/10  2009/10 

Grade 10 0       

Grade 12A 5       

Grade 12B 1       

Apprenticeship 1       
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Strategies: Progress to Date 

1. Career prep teachers, administrators, and counsellors will 
reach out to parents and students by holding meetings on 
reserves in order to encourage greater participation in 
Work Experience 12 and Secondary School 
Apprenticeship. 

Ongoing.  New CP coordinators at 
2 of 3 secondary schools.  Looking 
at ideas to partner with FN bands. 

2. Support Workers to encourage participation in Career 
Fairs being held in the region. 

Ongoing 

3. Provide some Aboriginal students the opportunity to 
attend Aboriginal education conferences. 

Ongoing.  Secondary students 
attend the UBC-O Career Fair. 

4. Bring in inspirational speakers for parents and students. Not done yet. 

5. Encourage participation of students in special events such 
as Youth Conferences. 

District hosted OM Region 
Aboriginal Youth Leadership 
Conference.  Ten students attended.  
Very positive feedback. 

 

Structures: 

1. Annual Enhancement Cycle/Yearly Action Plan 

2. District Aboriginal Education Teacher  

3. Support Worker/Teacher service to all Aboriginal students 

4. School Work Experience and SSA programs
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Goal #4:  To improve Aboriginal students’ social responsibility and feeling of belonging in the 
schools. 

 

Results/Targets: 

Attendance 
In this area, Total Attendance, Students absent 20 or more days, and Students late 20 or more times are 
tracked. 

District Elementary Aboriginal Attendance: Percent of Total Aboriginal 
Ancestry Target 

 02/03 03/04 04/05 05/06 06/07 07/08 08/09 09/10 09/10 

Attendance 91.3% 90.8% 91.2%      93% 

Absent 20+ days 39 % 29% 28%      15% 

Late 20 + times 11 % 11% 13%      5% 

 
District Secondary Aboriginal Attendance: Percent of Total Aboriginal Ancestry Target 

 02/03 03/04 04/05 05/06 06/07 07/08 08/09 09/10 09/10 

Attendance 86.9 % 89.5% 88.5%      90% 

Absent 20+ days 48 % 40% 44%      20% 

Late 20 + times 10 % 15% 11%      5% 

Behaviour Disabilities 
This information is provided by the Ministry of Education and includes students identified in category H 
(Intensive Behaviour Interventions/Serious Mental Illness) and category R (Moderate Behaviour 
Support/Mental Illness). 

District Aboriginal K – 12: Behaviour Disabilities from Ministry Target 

 02/03 03/04 04/05 05/06 06/07 07/08 08/09 09/10 09/10 

Number of Students  33 27 38      - 

Percent of population 11% 9% 13%      5% 

Out of School Suspensions 
This data will be compiled from the information reported by the schools in their year-end data totals.  
The number of out-of-school suspensions for elementary aged students is considered to be insignificant. 

District Secondary (8 – 12) Aboriginal: Out of School Suspensions 
(As percentage of total Aboriginal students) 

Target 

 02/03 03/04 04/05 05/06 06/07 07/08 08/09 09/10 09/10 

n Grade 8 – 12 = 98 110 97       

1 day suspension 13.5% 19.8% 14.1%      10% 

2 or 3 day suspension 13.5% 14.5% 8.1%      7% 

5 day suspension 15.4% 7.55% 17.2%      5% 

To Disc. Committee 7.7% 1% 5%      2% 
Percent of all 
Suspensions 

25.6% 14.4% 13.8%      8% 
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Strategies: Progress to Date 

1. Investigate developing Social Responsibility rubrics in 
terms of the Okanagan Culture 

Not started yet. 

2. Follow-up on attendance concerns with students and 
parents by support workers. 

Ongoing 

3. Involvement of the District Aboriginal Education Teacher 
on the District Social Responsibility Committee. 

Committee change, now Improving 
Student Outcomes Action Research 
Team.  Needs to be approached. 

 

 

Structures: 

1. Annual Enhancement Cycle/Yearly Action Plan 

2. District Aboriginal Education Teacher  

3. Support Worker/Teacher service to all Aboriginal students
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Goal #5:  To Increase the knowledge and appreciation of Aboriginal Culture.  

 
 

Objective 1:  Increase greater participation in Okanagan language and cultural classes and First 
Nation Studies 12. 

 
Results/Targets: 

Aboriginal Language and Culture 
As reported by schools. 

 Participation in Okanagan Language and Culture Classes 
(Percentage of Aboriginal Ancestry students) 

Target 

 2004/05 2005/06 2006/07 2007/08 2008/09 2009/10 2009/10 

Grade K – 3  32 32      

Grade 4 – 7  51 52      

Grade 8- 12  0 1      

 
 
First Nation Studies 12 
This was introduced as a correspondence course supported by Aboriginal Education staff in 2004/2005.  
The participation percentage is calculated using the grade 11 and 12 populations. 

 Participation in First Nations Studies 12 Target 

 2004/05 2005/06 2006/07 2007/08 2008/09 2009/10 2009/10 

No. of Students  5 2      

Participation  14.3%       

Success Rate  100% 50%      
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Objective 2:  Increase educational opportunities for students to maintain their cultural identity by 
providing relevant experiences. 

 
Results/Targets: 

Local Aboriginal Cultural Events in Schools 
These are special events that are presented to the whole school or groups within the schools.  These may 
include special events in the community in which schools and students may be involved. 

 Local Aboriginal Culture Events Target 

 2005/06 2006/07 2007/08 2008/09 2009/10  2009/10 

Elementary         

Secondary         

Community         

 

Strategies: Progress to Date 

1. Provide Aboriginal culture in-service for teaching and 
support staff. 

Being developed 

2. Purchase resource materials that include examples of 
Aboriginal culture and information, e.g. Science texts. 

Ongoing 

3. Provide targeted funding for district-wide and school-
based Aboriginal cultural activities. 

Little accomplished in 
2006/07.  $5000 earmarked to 
support in 2007/08 

4. Examine ways to enhance Okanagan language and culture 
programs in schools. 

Working with OM Region 
and Okanagan Nation.  Hired 
new language teachers. 

5. Develop culturally relevant resources and a means to share 
and access the available resources. 

Ongoing 

6. Invite school staff to Aboriginal culture experiences such 
as meeting with elders, etc. 

Being developed 

 

Structures: 

1. Okanagan Language Programs 

2. Annual Enhancement Cycle/Yearly Action Plan 

3. District Aboriginal Education Teacher  

4. Support Worker/Teacher service to all Aboriginal students 
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Appendix 2 – Definitions 

 
�  Aboriginal  For the purpose of this document, this includes First Nations, Métis, 

Inuit, and status and non-status students.   

�  BCPS   Abbreviation for BC Performance Standards. 

�  Formal advocate group A formalized group, other than a Band, which operates within a 
community to support or advocate for Aboriginal people (e.g., 
Friendship society, Métis organization). 

�  Goal Goal statements help to focus priorities for improving student 
learning. 

�  “n” Represents the number of students in a sample. 

�  Objectives Objectives help to focus goals into more specific areas of attention. 

�  Partnership Working together 

�  Performance Indicators Performance indicators or evidence are measures used to indicate 
progress towards attainment of goals and objectives.  

�  Performance Targets Performance Targets or expected results, clearly articulate 
expectations for short-term and long-term results that support 
dialogue around student performance. 

�  Rationale Statements Statements that connect the analysis of student performance and 
other pertinent information with goal decisions. 

�  Results Actual outcomes of assessments or surveys which allow us to 
measure our progress. 

�  Similkameen Valley The area from Osoyoos and Twin Lakes to Hedley.  It includes the 
Upper Similkameen Indian Band, Lower Similkameen Indian Band, 
and the communities of Olalla, Cawston, Keremeos and Hedley. 

�  South Okanagan Valley The area of the Okanagan Valley bounded by Okanagan Falls to the 
north and Osoyoos to the south.  It includes the Osoyoos Indian 
Band, and the communities of Okanagan Falls, Oliver, and 
Osoyoos. 

�  Strategies Clearly articulated strategies connect district efforts and activities 
with desired student results.  Strategies are presented as succinct 
statements outlining actions and activities, directed toward student 
learning, that clearly link to achieving district goals and objectives. 

�  Structures Structures focus on activities that align district resources, time, 
personnel, and organizational planning to support achievement of 
goals and objective 

 



Appendix 3 

 

Appendix 3 – Election of Student Representatives 

Each valley (Similkameen Schools and Southern Okanagan Schools) will elect two representatives to sit 
on the District Aboriginal Education Advisory Council.  One of the representatives from each valley will 
be from grades 6 – 9 and one will be from grades 10 -12. 
  
The Aboriginal Support Workers/Teachers in collaboration with school administration will be 
responsible for the following process to elect representatives: 

1. Will hold a brief informational meeting by mid-September.  This meeting will be scheduled with 
students to: 

a. Explain the purpose of the AEAC. 
b. Describe the role of the student representatives and the time commitments. 
c. Outline the criteria for student representation. 
d. Distribute nomination ballots for student reps.  Candidates must be nominated by two 

other Aboriginal students and must have their nomination form signed by their 
parent/guardian. 

e. Set a date for the election. 
 

2. Eligibility criteria: 
a. Must be Aboriginal by definition 
b. Must be nominated by 2 other Aboriginal students 
c. Must be in Grades 6 to 12 

 
3. Election of Reps: 

a. Aboriginal Support Workers/Teachers will schedule a candidates’ forum to allow 
candidates to present their ideas to other students.  

b. Each Aboriginal student in the grade range may cast one ballot.  Ballots will be 
produced, distributed and collected by School Aboriginal Support Workers/Teachers on 
the date set for the election.  

a. Ballots will be counted by the School Aboriginal Support Workers/Teachers
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2006 – 2007 LITERACY INNOVATIONS GRANT 

SUMMARY REPORT 
 

READ AND REC’ 2007 

RHYME AND REC’ 2007 PILOT 
 
Context 

Summer Read and Rec’ is a program offered in July and August at all elementary schools enrolling 
primary grades.  This year, the program was available for the first time at Hedley Elementary.  The 
summer of 2007 was our third year of running the program.  In addition, for the first time we 
offered a Rhyme and Rec’ program for Kindergarten students as a pilot at Cawston Primary.  This 
report summarizes the results and makes recommendations for the 2008 programs. 
 
 
Read and Rec’ 
Read and Rec’ was developed for children who need extra reinforcement in the skills and strategies 
necessary to become independent readers.  Attendees participate in a variety of literacy activities 
including shared reading, guided reading, read aloud, literacy centres, interactive writing and a daily 
component which includes reading their guided reading story to an adult. 

The program is an early intervention strategy and is of greatest benefit to students in grades one to 
three.  The intent of the program is to support struggling readers or those who had just begun to 
consolidate their reading skills and strategies.  The teaching was aimed at those who have had some 
instruction in reading, rather than starting from the very beginning.  Sessions were open to students 
on a priority basis, with low achieving students being the top priority.   

Eighty-six students participated in the programs offered.  Each program was different in one or 
more ways, as we tried to match the program to the uniqueness of each community. 

The program was offered: 
-  16 days over 4 consecutive weeks, in the months of July and August 
-  Focused on students who had completed grades 1, 2 and 3.  Where space is possible, 

struggling grade 4 students are included. 
-  In four schools, crafts and recreation were integrated with the reading during the 

morning.  In the other two schools, there was an afternoon recreation component. 
-  All schools except Hedley had one lead teacher and a support teacher.  Hedley, due 

to the small number of students involved, had a lead teacher only. 
 
 
Assessment 

Students were assessed using the PM Benchmark reading standards, which has 30 levels.  Levels 14 
– 18 are considered to be the expected reading band for students leaving grade one, levels 23 – 24 
for grade two, and levels 25 to 27 for grade three.  It is important to note however, that the PM 
Benchmark assessment is not an equal interval scale, i.e. there are not the same numbers of reading 
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levels for each grade.  Also the upper level reading tasks are more complex.  Consequently, it is 
more difficult for a student to make a five-point gain from level 20 to 25, than to make a five-point 
gain from level 10 to 15. 
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Results 
Note: Grade 4 results are not evaluated because of low participation numbers (2). 
   
Participants in 2007 
 

Grade (June 2007) Female Male Total 

1 14 24 38 

2 17 13 30 

3 7 9 16 

4 1 1 
 

2 

Total 39 47 86 
 
 
Gains in Reading Scores (averaged) 
 

Grade (June 2007) Number Entry Exit Gain 

1 38 11.47 13.89 2.42 

2 30 18.87 21.33 2.46 

3 20 23.50 26.13 2.63 

 
 
Analysis by Gender 
 

Grade Gender # Students Avg. Entry Avg. Exit Avg. Gain 

1 F 14 11.00 13.50 2.50 

1 M 24 11.75 14.13 2.38 

2 F 17 20.82 23.59 2.77 

2 M 13 18.31 20.69 2.38 

3 F 5 23.57 26.00 2.43 

3 M 15 24.00 26.22 2.22 
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Analysis of the Results by Grade 
 
GRADE 1: 
 

Band (level) 
No. Students 

In Band 
At Entry 

Entry 
Range 

Exit  
Range 

No. Students 
in Band 
At Exit 

Average 
Gain 

Not Meeting (1– 9) 8 5 – 9 7 – 14 4 2.75 

Minimally Meeting (10 – 13) 21 10 – 13 11 – 17 16 2.14 

Fully Meeting (14 – 18) 8 14 – 17 16 – 23 15 2.63 

Exceeding (19 +) 1 20 24 43 4.00 

Average gain for all grade 1     2.24 

Note:   Exit Range is the range of the same cohort shown in the Band at Entry  
 

2007 Read and Rec' - Grade 1 Entry Bands

Not Meeting, 21.1%

Minimally Meeting, 
55.3%

Fully Meeting, 21.1%

Exceeding, 2.6%

Not Meeting

Minimally Meeting

Fully Meeting

Exceeding

 
 

2007 Read and Rec' - Grade 1 Exit Bands

Not Meeting, 10.5%

Minimally Meeting, 
42.1%

Fully Meeting, 39.5%

Exceeding, 7.9%

Not Meeting

Minimally Meeting

Fully Meeting

Exceeding
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Comments For Grade 1: 

At the beginning of the program, there were a total of 8 students in the Not Meeting Expectations 
(NME) band.  Each of the these students gained 2 or more levels, with 3 moving into the Minimally 
Meeting Expectations (MME) band and 1 moving up to the Fully Meeting Expectations (FME) 
Band.  The average gain for students entering the program in the NME band was 2.75 PM 
Benchmark (PMB) levels 

On entry, there were 21 students in the MME band.  All these students made gains, with an average 
gain of 2.14 PMB levels.  Of those students, 8 students moved into the FME band.  

Eight students entered in the FME band and all but one made gains, with an average gain of 2.63 
PMB levels.  Of these students, 2 exited in the Exceeding Expectations (EE) band.  The only 
student entering the program in the EE band made gains of 4 PMB levels. 

The overall average gain for all Grade 1 students was 2.24 PMB levels. 

There were 5 Grade 1 Aboriginal Ancestry students in the program.  All made gains with an 
average gain of 2.40 PMB levels.   

There were 11 Grade 1 English as a Second Language students.  All but one made gains with an 
average gain of 1.82 PMB levels. 

In the grade one program, there were 24 male students and 14 female students, proportionally 
spaced across the four bands of expectation.  The female students average entry level was lower 
than the boys, but on average both groups made comparable increases, females averaging a gain of 
2.50 PMB levels and males averaging a gain of 2.38 PMB levels.   



READ & REC’/RHYME & REC’ 
2007 SUMMARY REPORT 

                            

GRADE 2: 
 

Band (level) 
No. Students 

In Band 
At Entry 

Entry 
Range 

Exit  
Range 

No. Students 
in Band 
At Exit 

Average 
Gain 

Not Meeting (1 – 18) 9 7 – 18  11 – 21 5 2.56 

Minimally Meeting (19 – 20) 10 19 – 20  20 – 28 3 2.60 

Fully Meeting (21 – 22) 9 21 – 22 22 – 28  12 2.33 

Exceeding (23 +) 2 24 – 25  25 – 28  10 2.00 

Average gain for all grade 2     2.47 

Note:  Exit Range is the range of the same cohort shown in the Band at Entry  
 

2007 Read and Rec' - Grade 2 Entry Bands

Not Meeting, 30.0%

Minimally Meeting, 
33.3%

Fully Meeting, 30.0%

Exceeding, 6.7%

Not Meeting

Minimally Meeting

Fully Meeting

Exceeding

 
 

2007 Read and Rec' - Grade 2 Exit Bands

Not Meeting, 16.7%

Minimally Meeting, 
10.0%

Fully Meeting, 40.0%

Exceeding, 33.3% Not Meeting

Minimally Meeting

Fully Meeting

Exceeding
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Comments For Grade 2:   
 
At the beginning of the program, there were a total of 9 students in the Not Meeting Expectations 
(NME) band.  All but one of the these students gained 2 or more levels, with 2 moving into the 
Minimally Meeting Expectations (MME) band and 2 moving up to the Fully Meeting Expectations 
(FME) Band.  The one student made a gain of 1 PMB level.  The average gain for grade 2 students 
entering the program in the NME band was 2.56 PMB levels 

On entry, there were 10 students in the MME band.  All, but one of these students made gains, with 
an average gain of 2.60 PMB levels.  Of those students, 6 students moved into the FME band and 3 
moved into the EE band.  The one student who did not make gains attended for a shorter period of 
only 8 days out of a possible 16.  

Nine students entered in the FME band and all but one made gains, with an average gain of 2.33 
PMB levels.  Of these students, 5 exited in the Exceeding Expectations (EE) band.  The only 
student entering the program in the EE band made gains of 3 PMB levels. 

The overall average gain for all Grade 2 students was 2.47 PMB levels. 

There was only 1 Grade 2 Aboriginal Ancestry students in the program, who moved into the FME 
range from the MME range. 

There were 12 Grade 2 ESL students.  All made gains with an average gain of 1.92 PMB levels. 

In the Grade 2 program, there were 13 male students and 17 female students, proportionally spaced 
across the four bands of expectation.  The female students average entry level was higher than the 
boys, but on average both groups made comparable increases, females averaging a gain of 2.77 
PMB levels and males averaging a gain of 2.38 PMB levels.   
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GRADE 3: 
 

Band (level) 
No. Students 

In Band 
At Entry 

Entry 
Range 

Exit  
Range 

No. Students 
in Band 
At Exit 

Average 
Gain 

Not Meeting (1 – 22) 4 16 – 20  23 – 27  0 5.75 

Minimally Meeting (23 – 24) 7 23 – 24  24 – 27   3 1.57 

Fully Meeting (25 – 27) 5 26 – 27  27 – 30  9 1.60 

Exceeding (28 +) 0 n/a  n/a 4 n/a 

Average gain for all grade 3     2.63 

Note:  Exit Range is the range of the same cohort shown in the Band at Entry  
 

2007 Read and Rec' - Grade 3 Entry Bands

Not Meeting, 25.0%

Minimally Meeting, 
43.8%

Fully Meeting, 31.3%

Exceeding, 0.0%

Not Meeting

Minimally Meeting

Fully Meeting

Exceeding

 
 

2007 Read and Rec' - Grade 3 Exit Bands

Not Meeting, 0.0%
Minimally Meeting, 

18.8%

Fully Meeting, 56.3%

Exceeding, 25.0% Not Meeting

Minimally Meeting

Fully Meeting

Exceeding
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Comments For Grade 3: 

At the beginning of the program, there were only 4 students in the NME band.  All of these students 
made gains of 4 or more levels, with 2 moving into the MME band and 2 moving into the FME 
Band.  Two students excelled in the program and gained 7 PMB levels.  The average gain for Grade 
3 students entering the program in the NME band was 5.75 PMB levels. 

On entry, there were 7 students in the MME band.  All these students made gains, with an average 
gain of 1.57 PMB levels.  All but one student, moved into the FME band.   

Five students entered in the FME band and all but one made gains, with an average gain of 1.60 
PMB levels.  Of these students, 4 exited in the Exceeding Expectations (EE) band.   

The overall average gain for all Grade 3 students was 2.63 PMB levels. 

There were no Aboriginal Ancestry students in the program. 

There were 3 Grade 2 ESL students.  All made gains with an average gain of 1.67 PMB levels. 

In the Grade 3 program, there were 9 male students and 7 female students, again proportionally 
spaced across the four bands of expectation.  The female students average entry level was lower 
than the that of the males’, but on average both groups made comparable increases, females 
averaging a gain of 2.43 PMB levels and males averaging a gain of 2.22 PMB levels.   
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SAMPLE FEEDBACK FROM PARENTS 
 
Highlights of Program: 

�  Children becoming more active, coming home proud of what they did. 
�  The kids get to read (learn) and also have summer fun. 
�  Having some educational fun during summer was wonderful. 
�  Helps children a lot with reading and writing. 
�  The games and activities and positive reinforcement encouraged my child to want to read more. 
�  My child was able to bring reading logs and words home to practice and have as a reference 

throughout the summer. 
�  The focus was learning to learn strategies. 
�  The children are having fun as they learn.  Summer school was something you didn’t want when I was 

a kid.  These children are looking forward to class everyday. 
�  Positive reading experiences for my child.  Instead of thinking of reading as a chore he thinks it is fun. 
�  It made learning fun, he didn’t see it as work or ‘school’. 
�  Not only improving his reading skills but also punctuation and pronounciation and understanding 

what he is reading. 
�  Keeping my child active and occupied as well as increasing her reading level. 
�  Improving his reading. 
�  It improves their reading skill and also keeps them up to date at the levels they are supposed to be in 

reading. 
�  The kids get to stay up on their reading in the summer. 
�  Exercise, positive encouragement in a positive environment, making reading fun, fun activities. 

 
Greatest Benefit to My Child: 

�  Reading and socializing with other children. 
�  Getting extra help with reading during the summer. 
�  To help my son achieve a rudimentary grasp of reading and to provide the opportunity for him to 

utilize the tools and key concepts so that he may be a success with his reading skills. 
�  Having the opportunity to learn new strategies of reading that they can enhance further learning in 

school. 
�  Not feeling alone or singled out.  The fact that other children who need help are together. 
�  Learning to read for pleasure not just as a chore. 
�  Feeling the success of being able to read. 
�  My son’s reading has significantly improved, he won’t fall so fare behind by fall and he likes to read 

and is proud of himself. 
�  The improvement in his reading skills. 
�  Gaining confidence in herself and her abilities. 
�  It helped him to be more comfortable in his reading and is helping him reach a higher level in his 

reading skills. 
�  Their recall is improved when they return from summer vacation. 
�  My child building positive ideas and self-confidence regarding reading. 
�  How he is putting words together and sounding them out. 
�  My son gets 1:1 help with his teacher and the small group setting. 
�  More individual time with teachers and smaller groups. 
�  Self-confidence and the opportunity to do fun things (crafts/games). 
�  My child really likes the program and wants to read. 
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As a parent I felt that: 
�  It is important 
�  This is a great program and I would like to see it continue again next year. 
�  My child’s reading has improved. 
�  My child enjoyed the program and that he has been able to be more successful in his reading 

abilities. 
�  My child enjoyed the learning that took place and the social aspect.  I felt the program was a 

way to plant a seed for my child’s learning that’s apart from regular school.  It gives my child 
a sense of accomplishment, confidence and pride to be a step ahead. 

�  My child needed this program to learn new skills.  It was an eye opener to the regular learning 
in school. 

�  The kids were having fun AND learning. 
�  It is an awesome program and I hope my child could attend next year. 
�  My child didn’t fall through the cracks and get left behind. 
�  My child needed this extra help in reading and understanding what he was reading. 
�  This program should be more often for other children not only the lower level of class to help 

strengthen all children who need the help. 
�  This program should be available to everyone. 
�  My child has learned many new reading skills to help him succeed in grade 3. 

 
 
Other: 

�  Please keep it up, it helps the children that need that extra schooling. 
�  I would like to thank both teachers for their time and effort and for making the summer school 

experience positive for my son. 
�  Completely excellent.  A must to have every year.  The teachers are really great.  Thank you for this 

opportunity for my child. 
�  Absolutely excellent program, the teachers are great. 
�  A great program that should be continued.  I give it an ‘A’.  Thank you for all your efforts, they were 

well worth it and certainly paid off. 
�  Excellent, keep up the good work. 
�  Excellent, I want to sincerely thank the teachers for everything they have done. 
�  A great program for the summer. 
�  A great program that helps kids to stay in step during the summer. 
�  A positive experience, I felt this program is excellent. 
�  This program is a great idea for the child’s self esteem.  It encourages the children, gives them a bit of 

responsibility of being somewhere on time / time management in their own lives.  I would like to see 
Read ‘N Rec done next year. 

�  I like the fact that the program was flexible so that if you went away for a week, you could return and 
rejoin the program. 

�  Thanks to all the staff. 
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FEEDBACK FROM THE CHILDREN 
 
What were the best things about Read and Rec’? 
 
 

 
�  Making everything words 
�  The teachers  
�  Playing 
�  Playing with friends 
�  Video 
�  Reading draws 
�  Volcanos & Magic School Bus 
�  Watching books as movies 
�  The Library 
 

 
�  The games 
�  Reading with the teachers  
�  Crafts  
�  Recess 
�  Prizes  
�  Field trips 
�  Going to the Post Office 
�  Fishing trip 
�  Fun reading jobs 

 
 
What strategies do you use that make you such a good reader? 
 

 
�  Using my finger  
�  Sound out words  
�  Look at the words 
�  Read on and re-read 
�  Schema 
�  Chunking  
�  Ask for help 
�  Go ahead and read back 

 

 
�  Sounding out words 
�  Trying  
�  Connections  
�  Re-tell 
�  Look at picture clues 
�  Try harder 
�  Help  
�  Read aloud expressively 
 

 
 
How do you know that you are now a better reader? 
 

�  I can read bigger books 
�  I read harder books   
�  I’m at level 16 and last time I was at level 

10 
�  I read more books now. 
�  I use more strategies.  I read more and 

different books 
�  I am reading more often 
�  I read aloud more expressively and use 

more strategies 
�  I read more often, I read different. 
 

 
�  I am able to read words 
�  I am at level 30 now. 
�  I read chapter books, novels and all that. 
�  I am reading hard books & if I make a 

mistake, I ask a teacher. 
�  I moved up levels. 
�  I read books quickly, I listen in to get ideas, 

I sound out my words 
�  I read more books, I read more often 
�  I enjoy reading more 
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FEEDBACK FROM THE TEACHERS: 
  
What benefits for the children do you think the Program had? 

�  Great reading success for many of the students.  It was nice to see how proud they were of their 
accomplishments and to watch their enjoyment of reading grows each day. 

�  The field trips that were planned were educational and the students were excited for the final fishing 
trip. 

�  Smaller group and two teachers enabled meaningful connections to occur as well as character building 
and self-confidence in readers. 

�  This was a fantastic experience one that I feel has greatly enriched the students reading attitudes and 
skills. 

�  The students enjoyed the theme related activities.  I enjoyed the one-on-one reading time with each 
student.  Story-time was enjoyed by all.  All of the students maintained their reading levels.  Big 
Books were a great way to end the day. 

�  The students worked well together.  One of the students was new to the area and the Read ‘N Rec 
program introduced her to the local children.  She was anxious at first but quickly made friends.  All 
of the students were happy to be coming to the program. 

�  I thought that having some older students mixed in with the younger ones worked well.  They were 
leaders in the class where in a regular class they might not have had that opportunity to be in this 
position. 

 
 
Other: 

�  Next year it might be advantageous to post the schedule in early June so that parents know what 
weeks to set aside for the program. 

�  Excellent!  I think it was very powerful, effective and meaningful to have two teachers who are 
familiar with one another, know the students well and plan in advance (June) for the program.  In our 
case, we were able to jump right in and pick up from where we had left off with some kids, all were 
familiar with us as teachers and the parental support was also enriched. 

�  I might recommend having a short Read ‘N Rec meeting at the end of the school year with the 
students who may be attending the program in July to motivate and let them know what the program is 
about and the fun activities that the teachers have planned for them. 

�  My only suggestion might be to have some high school work experience student volunteers to come in 
for the four weeks to gain experience in the field.  When I worked at a similar program in Maple 
Ridge we had three work experience students help with morning reading, word work and some of the 
easier tasks.  There were four literacy centres that the students went through everyday and the high 
school students were able to run the home reading centre and word work centres.  The other teacher 
handled the guided reading groups and I did the writing and spelling centre. 

 



READ & REC’/RHYME & REC’ 
2007 SUMMARY REPORT 

                            

Rhyme and Rec’ 
 
In the summer of 2007, Rhyme and Rec’ was piloted at Cawston Primary School.  This program is 
intended for kindergarten students who have been identified as being at risk on the literacy portion 
of the District Kindergarten June Assessment.  In conjunction with the Read and Rec’ program, 
Rhyme and Rec’ ran for two weeks (4 days per week) in July for a 4.5 hours daily. 
 
Activities: 
The goals of the program are: 

-  development of receptive and expressive language skills 
-  development of phonemic awareness skills (appropriate for end of Kindergarten) 
-  development of listening comprehension skills   
-  appreciation of and opportunity to interact with books and stories. 

 
Students listen to stories, “memorize” text through repeated readings, interact with stories through 
movement, puppets, art, etc. and “play” with the language heard in stories (change words, create 
own versions, etc.).  Poetry and songs will also be used to develop language skills. 
 
The phonemic awareness portion of the program focuses on rhyming and the oral blending and 
segmenting of sounds.  Brain Gym activities such as learning to cross the midline are included in 
the program.  Instruction in alphabet recognition and letter sounds is not a focus of this program. 
 
Identification: 
A Planning Group selects students finishing Kindergarten who: 

-  are identified as having low language level 
-  have weak phonemic awareness skills (rhyming, oral blending, and segmenting sounds) 
-  are still learning to listen to and respond to stories 
-  are ESL students 
-  were at-risk in the literacy portion of the June Kindergarten assessment 
 

Assessment: 
The children are pre and post assessed using an assessment tool adapted from the work of 
Kame’enui & Simmons (1999) and recommended by Dawn Reithaug.  This assessment looks at the 
concepts of:  

-  Sound and Word Discrimination  
-  Rhyming  
-  One-to-One (Understanding the difference between letters, words and sentences) 
-  Oral Blending of Sounds  
-  Oral Segmenting of Sounds 

 
Results:  
We were very pleased with the results.  Each of the 8 children in the program made significant gains 
and were able to do what most students are able to do by the end of Kindergarten.   
 
There were a total of 8 students, 6 boys and 2 girls.  Two of the students were ESL. 
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Focus Number of Students at Threshhold 
(n =  8) 

 Entry Exit 

Crossover (Crossing the Midline) 0 8 

One-to-one word correspondence 0 8 

Rhyming 3 8 

Oral Blending of Sounds 0 8 

Oral Segmenting of Sounds Not assessed 8 

 
 
Assessment in grade 1 shows these children to be making satisfactory progress in their reading. Out 
of the 7 remaining students (1 moved away), 3 are in the Fully Meeting Expectations range, 2 are in 
the Approaching Expectations range and 2 are in the Not Yet Meeting Expectations range, however, 
these two are suspected of having learning disabilities.  At the end of Kindergarten, all these 
students were approaching expectations for Oral Language and as of March of Grade 1, 3 of the 
students were fully meeting and 4 were approaching. 
 
 
GENERAL REMARKS AND CONCLUSIONS 
 
Read and Rec’ 
Again the results for Summer 2007 speak for themselves.  The summer Read and Rec’ program 
makes it possible for students, low in reading, to acquire the reading strategies that will bring them 
close to, or for many, up to the average skill level of others in the same grade entering school in 
September, 2007.  As teachers will tell you, many of these kids would not read during the summer if 
not for this program and that, in itself, makes the program worthwhile. 
 
The program should again be made available at all schools to grades 1, 2 and 3 students 
experiencing reading difficulties.   
 
The Rhyme and Rec’ Pilot 
The Rhyme and Rec’ program provided 8 students with early intervention at its best and allowed 
each of them a better chance of being successful in their future learning.  Research shows that 
students must master the skills that were focused on by the end of the first term of Grade 1 if they 
are to be successful in their acquisition of reading. 
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RECOMMENDATIONS 
 
Read and Rec’ 
 

�  Continue to run the program for students in grades 1, 2 and 3.  Priority should be given to 
students in the Not Meeting and Minimally Meeting bands and in grades 1 and 2. 

�  Run the program for 16 days (4 weeks).  Although results show that it is better to have 
students attend for all 4 weeks, even students who attend for two weeks benefit from time in 
the program. 

�  Provide a minimum of 3.5 hours of Reading instruction with integrated crafts and recreation 
activities.  If another agency is used for the recreation portion, ensure that the activities 
enhance the literacy portion of the day. 

�  A recreational/craft thematic approach works best.  Make the program fun! 

�  Careful consideration for selecting of students must be exercised.  Questions asked should 
include: 

-  Does the student exhibit behaviour difficulties? In a 4 week program, behaviour 
training is wasted time. 

-  Can the child make suitable progress in the program? (a gray-area child as opposed 
to a student required extensive learning assistance) 

-  Can this group of children be sorted into “workable guided reading groups”?  

�  Classroom teachers and principal must support the program by dialoguing with parents and 
communicating the benefits of the program.  A prioritized list of students needs to be 
created.  Principals must confirm participation.  Some students will fail to show up, 
replacements are required. 

�  Program pre-meeting with parents must stress that the program is limited in the number of 
students it can enroll.  Parents need to commit to having their children attend daily and for 
the duration of the Read and Rec’ program.  Parents need to be aware of the expectations for 
the program, all its routines and activities. 

�  Have the Read and Rec’ teacher meet with the participants prior to the end of June to inform 
them about the program and the fun activities and to help motivate them. 

�  If a child does not attend the first two days of the program and an attempt has been made to 
contact the home, be prepared to add children from a wait list to the program. 

�  Each site must have an experienced lead teacher who is in charge.  Although not always 
possible, it is beneficial to have a lead teacher who is from the host school and knows the 
students and has had an opportunity to meet with the students’ teachers.  Teachers who have 
just completed their teaching degree have proven to be as effective as a second experienced 
teacher.  Other programs have found that volunteers do not work well.  

�  Bring lead teachers together by the end of May for a collaborative meeting to connect and 
network. 

�  Continue to monitor the students involved to see if there are long term benefits. 
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The Rhyme and Rec’ Pilot 
 

�  The recommendations made for Read and Rec’ also apply to Rhyme and Rec’. 

�  Consider expanding the program to other schools to benefit other students. 

�  With a team of teachers, standardize the pre/post assessment requirements. 

�  Consider ways to integrate this program with Read and Rec’ to minimize personnel costs. 

 

 

Respectfully submitted, 

James Insley 
Assistant Superintendent 

 


